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Introduction 
The online issue of the November RTE once again contains the annual “Annotated 
Bibliography of Research in the Teaching of English." An editorial team led this project: 
Jessica Dockter Tierney, Ann Mogush Mason, and Amy Frederick. As always, the goal 
of this bibliography is to select, compile, and abstract research studies that employ 
systematic analysis of phenomena using a variety of research methods, with priority 
given to research most directly related to the teaching of English language arts. 
Abstracted citations and those featured in the “Other Related Research” sections were 
published between June 2015 and May 2016. 
The 27 contributors to this bibliography include scholars with diverse research 
interests and background experiences in PreK-16 educational settings. The contributors 
divided into teams of three or four members based on their areas of expertise to identify 
the most significant contributions to peer-reviewed research in each of the 
bibliography’s nine subject areas: Digital/Technology Tools; Discourse/Narrative 
Analysis/Cultural Difference; Literacy; Literary Response/ Literature/Narrative; Media 
Literacy; Professional Learning/Teacher Education; Reading; Second Language Literacy; 
and Writing. Team members reviewed library databases and leading empirical journals 
to select relevant reports in each area of the bibliography. Because this bibliography is 
published for readers of Research in the Teaching of English, we asked contributors not 
to include articles from RTE, which would likely already be familiar to the audience. 
The expert teams looked for major or large studies that held significant implica-
tions for teaching English language arts, as well as research that might lead to new 
insights into the paradigms or methodological practices within a given field. We could 
not include every high-quality research study conducted in the nine content areas of 
this bibliography over the past year; instead, the background knowledge and 
perceptions of the contributors worked together to construct a manageable body of 
important research that RTE readers might want to explore further. 
This year, we have decided to do away with the tags listed at the beginning of each 
section, as readers can search the PDF to locate particular topics, authors, or journals of 
their own interest. Instead, we have asked lead contributors for each section to 
summarize patterns or observations from their searches within a topic area. Those 
statements can be found at the beginning of each section. 
As in previous years, this year’s bibliography is available as a downloadable PDF 
file at http://www.ncte.org/journals/rte/biblios. Since 2003, NCTE has provided free 
access to these edited, annotated, and searchable bibliographies; please enjoy this 
valuable service to the RTE scholarly community. 
Digital/Technology Tools 
The research included in this section focuses on digital literacy research that examines technology for 
instructional purposes. Priority was given to studies that address pedagogy, as well as knowledge and 
skills related to using digital technologies to facilitate literacy learning. Specifically, digital literacy in the 
English language arts contexts incorporates digital writing, communication, or reading tools/apps; 
technology for instructional purposes, including blogs, wikis, e-books/e-reading, digital storytelling, 
online discussion, digital video production, podcasts, and digital portfolios; and how social networking, 
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online feedback, and learning management systems enhance literacy instructional practices. (Maggie 
Struck, Lead Contributor) 
Abrams, S. S., & Russo, M. P. (2015). Layering literacies and contemporary learning. Journal of 
Adolescent & Adult Literacy, 59, 131-135. 
Explores how adolescents participate in multimodal meaning-making practices across digital and 
nondigital settings in both out-of-school and in-school contexts. Investigates students’ “layering of 
literacies,” the myriad ways digital and nondigital practices, texts, and spaces work interdependently 
to support meaning-making in an urban public library and middle school setting. Reveals how 
students generated, evaluated, and experimented with online and offline artifacts and used 
multimodal texts to layer literacies and engage in situated social and academic practices. Concludes 
that literacy educators need to support and encourage layering literacy practices in both out-of-school 
and in-school settings. 
Asoodar, M., Atai, M. R., & Vaezi, S. (2015). Blog-integrated writing with blog-buddies: EAP learners’ 
writing performance. Journal of Educational Computing Research, 54, 225-252. Investigates the 
implementation of a blog-buddy system to support English language learners’ writing performance. 
Using a mixed-methods research design, researchers explored 60 Iranian undergraduate engineering 
students’ online English writing practices. Finds evidence that blog-integrated writing instruction 
accompanying the implementation of a blog-buddy system resulted in significant improvement of 
students’ writing performance. Identifies four themes that emerged from the use of blogs and blog-
buddies in the second-language online writing classes: mentoring, motivation, interactivity, and 
monitoring/tracking progress. Suggests that using learner-centered approaches within online second-
language writing classes provides opportunities for agentive learner experiences. 
Batsila, M. (2016). “Once upon a time there was . . .”: A digital world for junior high school learners. 
International Journal of Emerging Technologies in Learning, 11(3), 42-50. 
Traces an implementation of the Web 2.0 tool Storyboard, one of many available digital storytelling 
applications. Explores improvement in reading and writing, as well as perceptions of the learning 
experience among junior high English language learners in Greece. Based on quantitative analysis of 
testing data and qualitative analysis of interview data (N = 51), the results indicate that the tool is 
effective as both a literacy skill-builder and a motivator, increasing interest and pleasure in the writing 
task. While improving the language learning experience and outcomes is the primary objective of this 
research, the authors also cite the need for students to be adept in the use of information and 
communications technology, or ICT, and suggest that Storyboard offers opportunities to increase their 
comfort with a new, easy-to-use technology platform. 
Beavis, C., Walsh, C., Bradford, C., O’Mara, J., Apperley, T., & Gutierrez, A. (2015). “Turning around” 
to the affordances of digital games: English curriculum and students’ lifeworlds. English in Australia, 
50(2), 30-40. 
Explores the ways in which teachers and students from five secondary schools in Australia integrated 
digital games into the English curriculum. Introduces the pedagogical move of “turning around,” 
illustrating to teachers the affordances of using digital games and their supplemental texts within 
secondary English language arts classrooms. Draws on classroom observations and literature in game 
studies and English curriculum to describe a model and heuristic for incorporating digital games in 
English curriculum. Suggests that pedagogical practices like “turning around” make literacy learning 
relevant to the physical and virtual world of secondary students. 
Hutchison, A., & Beschorner, B. (2015). Using the iPad as a tool to support literacy instruction. 
Technology, Pedagogy and Education, 24, 407-422. 
Examines the influence of iPads to support literacy instruction, specifically the creation and 
distribution of multimodal texts. New literacies frameworks for guiding and interpreting research on 
literacy and technology were used in a qualitative study of fourth-grade participants. Finds that iPads 
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served as an effective resource to support traditional literacy learning and facilitated the development 
of new literacies, including: new ways to communicate thinking; detailed writing revisions and deeper 
comprehension; spontaneous collaboration as a method of empowering learners; and high levels of 
learner interest and engagement with literacy experiences. Concludes that technology tools, and 
specifically the features and intuitive nature of the iPad, opened opportunities for students to engage 
with and acquire new literacies. 
Kim, G. M. H. (2016). Transcultural digital literacies: Cross-border connections and selfrepresentations 
in an online forum. Reading Research Quarterly, 51, 199-219. 
Examines constructions of self among youth in an online viewing and discussion forum focused on 
Korean television dramas (“DramaCrazy”). Finds that digital literacy practices in this communal 
“affinity space” were meaningful multicultural and global learning experiences that moved across 
both national and cultural borders. Draws on theories of globalization, multimodal composition, and 
multiculturalism, and uses qualitative methodologies of ethnography, case study, and content analysis 
of the online discussion, eventually arriving at the notion of transcultural digital literacies, practices 
that “alleviate” the burdens of imposed identity expectations and borders. Concludes that these online 
identities tend to include layers of diverse chosen affinities, rather than adhering to a single category 
such as race or ethnicity, resulting in complex representations of the self while collectively building 
transcultural knowledge. 
Lammers, J. C., & Marsh, V. L. (2015). Going public: An adolescent’s networked writing on 
FanFiction.net. Journal of Adolescent & Adult Literacy, 59, 277-285. 
Argues from a sociocultural perspective that school literacy instruction limits students as developing 
writers and is worrisomely disconnected from their lived, out-of-school social literacy practices. This 
qualitative case study follows Laura, an adolescent writer of fan fiction, analyzing her public writing 
on FanFiction.net and transcripts from four interviews conducted over the course of several years. 
Finds that writing fan fiction offers access to an abstract audience, in addition to a “social” audience 
that interacts directly with Laura, shaping her writing through feedback and interest. Notes that the 
site preserves anonymity, making it easier to share with these audiences. Considers ways that 
successful fan fiction writers skillfully draw on generic conventions of networked writing, such as 
including short scenes (“one-shots”), borrowing characters and settings, and creating romantic links 
between characters who were not paired in the original text. Concludes that composing and sharing 
have become “inseparable” in online, networked writing spaces, and closes with ideas on how to 
implement such experiences in classrooms. 
Mihailidis, P. (2016). Digital curation and digital literacy: Evaluating the role of curation in developing 
critical literacies for participation in digital culture. E-Learning and Digital Media. Advance online 
publication. Retrieved from http://ldm.sagepub.com. 
Explores the role curation plays in the development of digital and media literacy competencies of 
college students, and specifically their understanding of curation as a learning process for critical 
analysis, aggregation, and storytelling in digital culture. Utilizes Storify as a social curation tool that 
affords organization of online information within a timeline format, with access to social media 
(Facebook, Twitter, Flickr, YouTube, Tumblr, Instagram, and external links) and the ability to insert 
text for literacy practices (directions, narratives, scope, justifications, and contexts) within the curated 
story. Identifies the act of curation as a literacy instructional strategy to enhance media analysis and 
storytelling skills, including collaborative roles in digital environments and culture. Finds evidence 
that student- and creation-driven pedagogies are essential when embracing curation as central to 
students’ digital and media literacy competencies in a participatory culture. 
Niemi, H., & Multisilta, J. (2015). Digital storytelling promoting twenty-first century skills and student 
engagement. Technology, Pedagogy and Education, 451-468. 
Examines knowledge creation digital storytelling in Finland, Greece, and the United States through 
global sharing pedagogy, including learning engagement and mediators. Assembles a sociocultural 
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theory in which a learner-centered approach using technology is applied for (a) knowledge and skills 
creation, (b) networking and collaboration, and (c) digital media competencies and literacies. Positions 
students as producers and consumers, critical evaluators and collaborative participants in an 
international social digital environment. Claims that students gained twenty-first-century skills and 
literacy practices in a MoViE platform developed for digital storytelling in schools, concluding that 
students become highly engaged through digital storytelling while producing learner-driven content 
utilizing digital media competencies and literacies. 
Pruden, M., Kerkhoff, S. N., Spires, H. A., & Lester, J. (2016). Enhancing writing achievement through 
a digital learning environment: Case studies of three struggling adolescent male writers. 
Reading&WritingQuarterly. Advance online publication. Retrieved from http://www.tandfonline. 
com/doi/full/10.1080/10573569.2015.1059780 
Investigates how Narrative Theatre, a narrative-centered digital learning environment in which 
students’ writing is transformed into three-dimensional animations, supported the writing 
achievement of three struggling writers. Activity and self-efficacy theories were employed in a 
qualitative multicase study of adolescent boy writers. Illuminates the ways in which Narrative Theatre 
promoted interest via choice, scaffolded the writing process, and increased participants’ self-efficacy as 
writers. Finds evidence that the digital environment supported the literacy practices of participants 
and fostered positive writing experiences. 
Rodesiler, L. (2015). The nature of selected English teachers’ online participation. Journal of Adolescent 
& Adult Literacy, 59, 31-40. 
Examines the investigation of teaching, learning, and literacy issues by secondary English teachers 
across online platforms (i.e., blogs, microblogs, social networking sites). Uses ethnographic content 
analysis methods to analyze online artifacts generated over 10 months. Finds evidence of four 
interconnected participatory practices that reveal characteristics of teachers’ online participation: 
supporting teachers, seeking support, curating ideas and information, and promoting one’s own 
online content. Contributes to emerging understandings in the field about teachers’ professional 
development practices. Concludes that teachers’ participation online advances their professional 
development in teaching, learning, and literacy. 
Ronan, B. (2015). Intertextuality and dialogic interaction in students’ online text construction. Literacy 
Research: Theory, Method, and Practice, 64(1), 379-397. 
Looks closely at the online academic writing practices of 3 eighth-grade students referred to as “Latino 
emergent bilinguals.” Uses multimodal analysis to study moment-to-moment interactions video-
recorded during the focal students’ composing process, with video-annotating software (ELAN) to 
keep track of several modes of communication at once: verbal, nonverbal, and written communication, 
as well as communication and movement across online spaces. Finds that students constructed texts in 
a nonlinear fashion, through social dialogic interaction (talking about and sharing resources, 
background knowledge, and writing expertise) and a cross-modal intertextual meaning-making 
process of “multimodal resemiotization”. Notes that the focal students’ online writing practices were 
fully aligned with Common Core standards for writing, which emphasize such process approaches to 
writing as use of the Internet, synthesis of information from multiple sources, and collaboration with 
others. 
Stewart, K., & Gachago, D. (2016). Being human today: A digital storytelling pedagogy for 
transcontinental border crossing. British Journal of Educational Technology, 47, 528-542. Examines the 
influence of cross-cultural dialogue, digital storytelling, and a collaborative virtual platform (a closed 
Facebook group with YouTube hosting digital stories) to understand the notion of otherness on a 
global scale. Investigates literacy practices and what it means to be human in a qualitative case study 
of American and South African university course participants. Frames digital storytelling within 
Giroux’s border pedagogy theory. Finds evidence of technology as a means to break down barriers 
and develop an equitable society through curriculum that builds literacies and makes power dynamics 
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visible. Concludes that participants communicate through difference and demystify notions of 
otherness across contexts in collective spaces. 
Stover, K., Kissel, B., Wood, K., & Putman, M. (2015). Examining literacy teachers’ perceptions of the 
use of VoiceThread in an elementary, middle school, and a high school classroom for enhancing 
instructional goals. Literacy Research and Instruction, 54, 341-362. 
Explores the instructional uses of the Web 2.0 tool VoiceThread in an elementary classroom, a middle 
school classroom, and a high school classroom in a southeastern US state. Collective case study design 
was used to analyze teachers’ perceptions and understanding of the use of VoiceThread as a digital 
tool and their adaptation of it with their students. Data collection included semistructured interviews, 
published VoiceThreads, and teacher reflections. Finds evidence of benefits (increased student 
engagement, authentic feedback, improved fluency and confidence, and enhanced teaching and 
learning experiences) and challenges (lack of familiarity with VoiceThread and time) faced by the three 
teachers and their students when using VoiceThread. Concludes that VoiceThread is an easily 
adaptable digital tool to use in all subject areas and grade levels and that it engages students in 
dialogic ways across digital spaces. Calls for more research to investigate how comparable Web 2.0 
tools generate benefits and constraints for teachers and students. 
Wilson, J., & Czik, A. (2016). Automated essay evaluation software in English language arts 
classrooms: Effects on teacher feedback, student motivation, and writing quality. Computers & 
Education, 100, 94-109. 
Explores the effects of using automated essay evaluation software (PEG Writing) in a quasi- 
experimental study of instructional feedback for eighth-grade English language arts students. Groups 
of students receiving feedback on their writing from PEG in combination with teacher feedback were 
compared with groups of students receiving teacher feedback only (via Google Docs). Data sources 
included results of a writing motivation survey and two measures of final- draft writing quality, one 
built into the PEG system and the other a holistic writing score generated by the researchers. Findings 
show that teachers gave the same amount of feedback to students in both conditions, but gave 
proportionately more feedback on higher-level writing skills, such as idea development, to students 
who also received PEG feedback. Speculates that the system saved teachers’ time, leading to a shift in 
the quality and focus of their feedback. Concludes that such automated essay evaluation software is 
promising, but results are still inconclusive; while students receiving the combined feedback 
demonstrated increases in motivation, there were no differences in writing quality between the groups 
who received combined feedback and those receiving teacher feedback only. 
Other Related Research 
Bailey, C. (2016). Free the sheep: Improvised song and performance in and around a Minecraft 
community. Literacy, 50, 62-71. 
Blanchard, M., LePrevost, C., Tolin, D., & Gutierrez, K. (2016). Investigating technology-enhanced 
teacher professional development in rural, high-poverty middle schools. Educational Researcher, 45, 
207-220. 
Blikstad-Balas, M., & Sorvik, G. O. (2015). Researching literacy in context: Using video analysis to 
explore school literacies. Literacy, 49, 140-148. 
Buckley-Marudas, M. F. (2016). Literacy learning in a digitally rich humanities classroom: Embracing 
multiple, collaborative, and simultaneous texts. Journal of Adolescent & Adult Literacy, 59, 551-561. 
Dooley, C. M., Lewis Ellison, T., Welch, M. M., Allen, M., & Bauer, D. (2016). Digital participatory 
pedagogy: Digital participation as a method for technology integration in curriculum. Journal of 
Digital Learning in Teacher Education, 32, 52-62. 
Hollett, T. (2016). Interests-in-motion in an informal, media-rich learning setting. Digital Culture & 
Education, 8(1), 1-19. 
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Hutchison, A., Nadolny, L., & Estapa, A. (2016). Using coding apps to support literacy instruction and 
develop coding literacy. Reading Teacher, 69, 493-503. 
Jocius, R. (2016). Telling unexpected stories: Students as multimodal artists. English Journal, 105(5), 16-
22. 
Kehoe, A., & Goudzwaard, M. (2015). ePortfolios, badges, and the whole digital self: How evidence-
based learning pedagogies and technologies can support integrative learning and identity 
development. Theory Into Practice, 54, 342-351. 
Magnifico, A. M., Curwood, J. S., & Lammers, J. C. (2015). Words on the screen: Broadening analyses 
of interactions among fanfiction writers and reviewers. Literacy, 49, 158-166. 
McRae, L. (2015). Teaching in an age of ubiquitous computing: A decelerated curriculum. Digital 
Culture & Education, 7(2), 130-145. 
Owen, A. (2016). Culture matters: Engaging students in redesigning coursework with digital 
components. Digital Culture & Education, 8(2), 40-56. 
Sharma, S. A., & Deschaine, M. E. (2016). Digital curation: A framework to enhance adolescent and 
adult literacy initiatives. Journal of Adolescent & Adult Literacy, 60, 71-78. 
Simons, R. N., Ocepek, M. G., & Barker, L. J. (2016). Teaching tweeting: Recommendations for teaching 
social media work in LIS and MSIS programs. Journal of Education for Library & Information Science, 
57(1), 21-30. 
Discourse/Narrative Analysis/Cultural Difference 
Because much scholarly work can be categorized as related to this section, we cast a broad net to identify 
articles for this list. Beginning with an exhaustive review of top journals that publish work in these areas, 
we identified strong articles written by diverse authors that address a wide range of topics, highlighting 
methodologies and epistemologies that center youth and other marginalized voices. We took note of several 
areas in need of stronger focus in the coming years, including research with Asian Pacific Islander 
children/youth, LGBTQ+ children/youth/families, narrative analysis, and out-of-school/community 
literacies. (Ann Mogush Mason, Lead Contributor) 
Burke, K., & Greene, S. (2015). Participatory action research, youth voices, and civic engagement. 
Language Arts, 92, 387-400. 
Uses youth participatory action research with two after-school arts-integrated neighborhood programs 
to explore the assets and challenges of identity and place. Generating visual representations through 
PhotoVoice, participants created counternarratives demonstrating racial and socioeconomic realities 
often ignored in policy and research. Analysis of multiple literacies showed youth critiquing 
discursive tensions in resources. Further inquiry and research activities led to learning about self, 
community, youth voice, and agency, highlighting the importance of collective voice in the action of 
saving a local library. Emphasizes youth-adult partnerships navigating social change together. 
Caraballo, L. (2016). Students’ critical meta-awareness in a figured world of achievement toward a 
culturally sustaining stance in curriculum, pedagogy, and research. Urban Education. Advance online 
publication. Retrieved from http://uex.sagepub.com/ 
Draws from a semester-long mixed-methods multicase study examining the intersection of student 
identities and discourses of achievement within an English curriculum in a diverse urban middle 
school. Asks how student identities, languages, and literacies mediate classroom experiences, how 
educators respond, and what else (like youth-led participatory action research) can actively disrupt 
normative conceptions of literacy in curriculum, pedagogy, and research. Uses narrative analysis of 
interviews, field notes, and student writing to boost students’ critical meta-awareness of their 
identities-in-practice in the figured world of their classroom. Reframes ELA as an assemblage of 
discourses and practices to honor and highlight students’ multiple identities and literacies, as well as 
their resistance, participation, and knowledge. 
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Givens, J. R. (2015). A grammar for black education beyond borders: Exploring technologies of 
schooling in the African Diaspora. Race Ethnicity and Education, 19, 1288-1302. 
Draws on research at the intersections of education and the African Diaspora to present the concept of 
educational diasporic practice. Uses Mills’s “The Racial Contract” and Althusser’s theory of the 
ideological state apparatuses through a racial lens to discuss how white supremacy has aided in the 
misrecognition and (re)production of black subjects as unworthy of holding the status of human. 
Advocates exploring the restorative and epistemological work of diasporic figures such as Chinua 
Achebe and Carter G. Woodson contribute to the resistance of colonial educational practices and the 
development of a language for global blackness in education that is humanizing and liberatory. 
Macaluso, M. (2016). Reading pedagogy-as-text: Exploring gendered discourses as canonical in an 
English classroom. Linguistics and Education, 35, 15-25. 
Examines a critical educator’s pedagogy and canon from daily observations over a 3-week unit on The 
Great Gatsby. Represents this single case study through interpretive frameworks of narrative discourse 
analysis and feminist poststructural discourse analysis. Discusses discourses of gender relations and 
the gender identity of hypermasculinity reaffirmed by the unexplored normalcy of the space, the 
teacher, and his humor, and the pedagogy surrounding the chosen text. Leaves critical educators to 
question classroom contradictions, how we can view pedagogy as text, and how we carry beliefs and 
values into literacy instruction and surrounding classroom discourses. 
Matias, C. E., & Grosland, T. J. (2016). Digital storytelling as racial justice: Digital hopes for 
deconstructing whiteness in teacher education. Journal of Teacher Education, 67, 152-164. Using a 
blend of critical race theory, critical emotion studies, and critical whiteness studies, this article utilizes 
digital storytelling to examine the emotionality with regard to race that is entrenched in teacher 
education program classrooms. With three emerging themes—(1) personalization: stopping emotional 
distancing, (2) debunking colorblind ideology, and (3) engaging emotions: analyzing emotions to 
understand whiteness—teacher candidates used digital storytelling to reflect on how the engagement 
in racial discourse in education allowed them to deconstruct their own identities. Implications for 
pedagogy in teacher education include the need to question and challenge programs that promote 
social justice while leaving out whiteness as site of inquiry, thus providing an opening to confront the 
insidious nature of racism that persists within projects that aim to be socially just and culturally 
responsive. 
Mosley Wetzel, M., & Rogers, R. (2015). Constructing racial literacy through critical language 
awareness: A case study of a beginning literacy teacher. Linguistics and Education, 32, 27-40. Employs 
critical language awareness to analyze racial literacy across a yearlong case study of one white 
preservice teacher and her black student, including three literacy events (a teacher’s journal entry 
about white privilege, a literacy lesson examining race, and a debriefing session with colleagues). 
Demonstrates how literacy teachers’ developing awareness of race, racism, and white privilege is an 
important part of learning to teach. With critical literacy as a frame, demonstrates critical discourse 
analysis and critical language awareness as tools to analyze, critique, and reconstruct understandings 
about race, as well as to disrupt dominant forms of literacy. 
Ohito, E. O., & Khoja-Moolji, S. (Forthcoming). Reparative readings: Re-claiming black feminised 
bodies as sites of somatic pleasures and possibilities. Gender and Education. Advance online pub-
lication. Retrieved from http://www.tandfonline.com/doi/full/10.1080/09540253.2016.1225014 Uses 
the notion of reparative reading to challenging the dominant discourses that bypass black female 
bodies and make them invisible, particularly in curriculum and pedagogical practices. Examines 
curriculum through feminist methods of writing and reflexivity to re-view Sarah Phillips (1984) and 
Caucasia (1999) as novels that present alternative ways of viewing black female bodies that include 
pleasure and possibility. Concludes that reviewing bodies as text helps construct curriculum and 
pedagogies that repair the minds and bodies of those marginalized by and vulnerable to the 
hegemonic structures of racism and gender. 
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Pane, D. M. (2015). The story of drama club: A contemporary counternarrative of a transformative 
culture of teaching and learning for disenfranchised black youth in the school-to-prison pipeline. 
Multidisciplinary Journal of Educational Research, 5, 242-267. 
Investigates the use of drama club as a culturally responsive pedagogical tool for three white teachers 
in an urban educational alternative outreach school’s yearlong program to validate students’ culture, 
to comprehend multidimensional community experiences, and to transform teaching, learning, and 
the classroom. Uses (auto)biographical and (auto)ethnographic methods in the forms of teachers’ 
stories and critical reflections on teaching and learning, and students’ journaling, essay writing, and 
note taking, as well as articles and editorials written for the student- made monthly school newspaper. 
Analyzes students’ and teachers’ stories as metaphors produced in a student-centered classroom that 
fostered critical consciousness and counternarrative for teaching and learning with and for 
disenfranchised black youth. 
Scharrer, E., & Ramasubramanian, S. (2015). Intervening in the media’s influence on stereotypes of race 
and ethnicity: The role of media literacy education. Journal of Social Issues, 71, 171-185. Reviews 
quantitative and qualitative media literacy studies to question whether media literacy can intervene to 
reduce racial, gender, and ethnic stereotypes. Examines a qualitative curricular study on violence and 
stereotypes in the media, analyzing writing from 60 mostly white sixth graders who grappled with 
how media constricts and opens ideas of self and others. Concludes with implications for longer class 
sessions and intergroup experiences that use stereotypes and counterstereotypes; contemporary, 
youth-constructed curriculum; and explicit probing of race and ethnicity. 
Souto-Manning, M., & Cheruvu, R. (2016). Challenging and appropriating discourses of power: 
Listening to and learning from early career early childhood teachers of color. Equity & Excellence in 
Education, 49, 9-26. 
Studies the ways six female preservice teachers of color, most of them preparing to teach in early 
childhood settings, made sense of and negotiated the teacher education program and their first three 
years of teaching. Uses critical narrative analysis to examine macro-discourses (systematic and 
institutional) formed within the stories collected during three series of in-depth interviews. Finds 
evidence of recycling and resisting dominant discourses, expressed as counternarratives related to 
racialization, normative whiteness, and multiple selves and identities. Concludes that the definitions 
of “good teaching” too often translate to white, monolingual, and middle-class and can be challenged 
by considering the diversity of perspectives teachers of color bring to teaching preparatory programs 
and classrooms. 
Other Related Research 
Abraham, S. (2015). A critical discourse analysis of Gisela’s family story: A construal of deportation, 
illegal immigrants, and literacy. Discourse: Studies in the Cultural Politics of Education, 36, 409-423. 
Aleman, S. M., & Aleman, E. (2016). Critical race media projects: Counterstories and praxis (re) claim 
Chicana/o experiences. Urban Education, 51, 287-314. 
Briscoe, F. M., & Khalifa, M. A. (2015). ‘That racism thing’: A critical race discourse analysis of a 
conflict over the proposed closure of a black high school. Race Ethnicity and Education, 18, 739-763. 
Burke, K., & Greene, S. (2015). Participatory action research, youth voices, and civic engagement. 
Language Arts, 92, 387-400. 
Casey, Z. A. (2016). The Gettysburg Address in English class: An ‘exemplar’ of Common Core’s attack 
on diverse learners. Journal of Curriculum Theorizing, 31(1), 58-71. 
Chang, A. (2016). Multiracial matters—disrupting and reinforcing the racial rubric in educational 
discourse. Race Ethnicity and Education, 19, 706-730. 
Compton-Lilly, C. (2015). Reading lessons from Martin: A case study of one African American student. 
Language Arts, 92, 401-411. 
Dumas, M., & Nelson, J. (2016). (Re)Imagining black boyhood: Toward a critical framework for 
educational research. Harvard Educational Review, 86, 27-47. 
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Dyson, A. (2015). The search for inclusion: Deficit discourse and the erasure of childhoods. Language 
Arts, 92, 199-207. 
Ghiso, M. P. (2016). The laundromat as the transnational local: Young children’s literacies of 
interdependence. Teachers College Record, 118(1), 1-46. 
Hardstaff, S. (2015). “Papa said that one day I would understand”: Examining child agency and 
character development in Roll of thunder, hear my cry using critical corpus linguistics. Children’s 
Literature in Education, 46, 226-241. 
Kearns, L.-L. (2016). The construction of “illiterate” and “literate” youth: The effects of high- stakes 
standardized literacy testing. Race Ethnicity and Education, 19, 121-140. 
Kedley, K. E. (2015). Queering the teacher as a text in the English language arts classroom: Beyond 
books, identity work and teacher preparation. Sex Education, 15, 364-377. 
Kennedy-Lewis, B. L., & Murphy, A. S. (2016). Listening to “frequent flyers”: What persistently 
disciplined students have to say about being labeled as “bad.” Teachers College Record, 118(1), 1-40. 
King, L. J. (2016). Teaching black history as a racial literacy project. Race Ethnicity and Education, 19, 
1303-1318. 
Kolano, L. (2016). Smartness as cultural wealth: An AsianCrit counterstory. Race Ethnicity and 
Education, 19, 1149-1163. 
Lester, J., & Gabriel, R. (2016). Regulating readers’ bodies: A discourse analysis of teachers’ body talk. 
Discourse: Studies in the Cultural Politics of Education. [Advance online publication.] Retrieved from 
http://www.tandfonline.com/toc/cdis20/current 
Li, S. C. (2015). Advancing multicultural education: New historicism in the high school English 
classroom. High School Journal, 99(1), 4-26. 
Macaluso, M. (2016). Reading pedagogy-as-text: Exploring gendered discourses as canonical in an 
English classroom. Linguistics and Education, 35, 15-25. 
McCoy, S. (2015). Reading the “outsider within”: Counter-narratives of human rights in black 
women’s fiction. Radical Teacher, 103, 56-70. 
Michener, C. J., Sengupta-Irving, T., Patrick Proctor, C., & Silverman, R. (2015). Culturally sustaining 
pedagogy within monolingual language policy: Variability in instruction. Language Policy, 14, 199-
220. 
O’Connor, B. H. (2016). Racializing discourse in public and private: Social differentiation and the 
question of Mexicanness at an Arizona high school. Anthropology & Education Quarterly, 47, 130-147. 
Olitsky, S. (2015). Beyond “acting white”: Affirming academic identities by establishing symbolic 
boundaries through talk. Urban Education, 50, 961-988. 
Rumenapp, J. (2016). Analyzing discourse analysis: Teachers’ views of classroom discourse and 
student identity. Linguistics and Education, 35, 26-36. 
Thomas, E. E., & Warren, C. A. (2015). Making it relevant: How a black male teacher sustained 
professional relationships through culturally responsive discourse. Race Ethnicity and Education. 
Advance online publication. Retrieved from http://www.tandfonline.com/toc/cree20/current 
Thurston, K. W., & Kaomea, J. (2015). Fostering culturally relevant literacy instruction: Lessons from a 
native Hawaiian classroom. Language Arts, 92, 424-435. 
Young, K. S. (2016). How student teachers (don’t) talk about race: An intersectional analysis. Race 
Ethnicity and Education, 19, 67-95. 
Literacy 
In selecting our articles, we wanted to make sure we covered a range of age groups, so we looked for 
research in early childhood/primary, upper elementary, middle/secondary school, and adult literacy 
populations. Despite this attempt at balance, preschool studies, especially studies of vocabulary 
development in the early years, seemed to be one of the “hotter” topics. We also completed a general 
literature search for the past year and reviewed the prominent journals in literacy research. Literacy seems 
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to have more blurred boundaries than some other areas, but we usually attempt to find articles that 
address more than one area of the language arts (e.g, not simply “reading” or “writing”). This year, we 
noticed that it was not possible to maintain hard boundaries between the various categories within the 
bibliography. For example, it is becoming more difficult to separate literacy from digital literacy or 
literacy with multilingual students, etc.—as well it should be! (Lori Helman, Lead Contributor) 
Brinchmann, E. I., Hjetland, H. N., & Lyster, S. H. (2015). Lexical quality matters: Effects of word 
knowledge instruction on the language and literacy skills of third- and fourth-grade poor readers. 
Reading Research Quarterly, 51, 165-180. 
Describes a quasi-experimental study of the effects of a comprehensive word knowledge intervention 
on the language and literacy skills of 118 monolingual Norwegian speakers identified as poor readers. 
Explores the hypothesis that teaching students word forms and meanings would support the 
development of decoding and linguistic comprehension. Students in treatment and control groups 
were matched on grade and reading comprehension level. Students in the treatment group showed 
significantly greater growth in measures of language and reading comprehension. Measures of 
decoding showed no statistically significant effects in either group. Suggests that comprehensive word 
knowledge instruction is useful in improving students’ language-related abilities across various 
learner groups. 
Ciullo, S., Lembke, E., Carlisle, A., Newman Thomas, C., Goodwin, M., & Judd, L. (2016). Imple-
mentation of evidence-based literacy practices in middle school response to intervention: An 
observation study. Learning Disability Quarterly, 39, 44-57. 
Examines the response-to-intervention model in the middle and secondary levels by systematically 
observing educators delivering literacy interventions. The Writing and Reading Observational Tool 
was used as the observation instrument. Intervention sessions were coded and analyzed to determine 
the frequency, type, and appropriateness of use in students of this age. Critical foundation knowledge 
and skills was the most frequently observed primary category of intervention (representing 37.9% of 
intervention time), followed by reading comprehension of literary text (17.3%) and vocabulary 
development (8%). Categories representing less than 1% of intervention time were media literacy, 
silent reading, and writing narrative and persuasive text. 
Coiro, J., Coscarelli, C., Maykel, C., & Forzani, E. (2015). Investigating criteria that seventh graders use 
to evaluate the quality of online information. Journal of Adolescent & Adult Literacy, 59, 287-297. 
Provides empirical data on the types of evidence that seventh-grade students use to judge the quality 
of information found online, with the goal of helping teachers design instruction to support 
adolescents in evaluating this online information. Findings indicate a need for increased explicitness in 
teaching in this area. Authors provide five sets of instructional practices that will help adolescents 
evaluate online information: (1) encouraging students to look for information about authors and their 
affiliations to determine author expertise; (2) teaching students how to justify and articulate authors’ 
expertise; (3) scaffolding inferences about the effects of an author’s viewpoint; (4) modeling strategies 
for handling conflicting information; and (5) demonstrating the value of using multiple indicators of 
reliability regarding an author’s expertise. 
Duff, F. J., Reen, G., Plunkett, K., & Nation, K. (2015). Do infant vocabulary skills predict school- age 
language and literacy outcomes? Journal of Child Psychology and Psychiatry, 56, 848-856. 
Investigates the connection of infant vocabulary level to later language and literacy skills. Finds that 
infant vocabulary was a statistically significant predictor of later vocabulary, phonological awareness, 
reading accuracy, and reading comprehension. Family risk for language or literacy difficulties 
explained additional variances in reading but not language outcomes. Concludes that vocabulary 
serves as a cognitive foundation for both reading accuracy and reading comprehension, but a measure 
of vocabulary taken before age 2 is not a reliable predictor of future language outcomes. 
Ehrenworth, M., Minor, C., Federman, M., Jennings, J., Messer, K., & McCloud, C. (2015). Those who 
can coach can teach. Journal of Adolescent & Adult Literacy, 59, 15-20. 
Examines the feedback that athletic coaches give and considers how to adapt it for academic classes. 
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Analyzes data from athletic competitions, examining the techniques used to compose sports 
arguments, and then transfers these skills to academic subjects. Recommends closer collaboration 
between coaches and academic teachers to increase student engagement and higher- order analytical 
skills, to develop shared language for these skills, and to create opportunities for explicit transfer and 
higher student achievement. 
Gordon, R. L., Shivers, C. M., Wieland, E. A., Kotz, S. A., Yoder, P. J., & Devin McAuley, J. (2015). 
Musical rhythm discrimination explains individual differences in grammar skills in children. 
Developmental Science, 18, 635-644. 
Studies the relationship between rhythm perception skills and individual differences in phonological 
and grammar abilities. Analyzes students’ standardized assessments of rhythm perception, 
phonological awareness, morphosyntactic competence, and nonverbal cognitive ability. Finds that 
children with higher phonological awareness scores were better able to discriminate complex rhythms 
than children with lower scores. Concludes that there is a relationship between rhythm perception 
skills and morphosyntactic production in children with typical language development. 
Kruse, L. G., Spencer, T. D., Olszewski, A., & Goldstein, H. (2015). Small groups, big gains: Efficacy of 
a Tier 2 phonological awareness intervention with preschoolers with early literacy deficits. American 
Journal of Speech-Language Pathology, 24, 189-205. 
Investigates the effects of a phonological awareness intervention in a response-to-intervention model 
on low-income preschool students’ phonological awareness skills. Finds that the intervention 
produced consistent gains on weekly progress monitoring of the primary outcome measure for first 
sound identification. Concludes that small-group intervention in a response- to-intervention 
framework supports early literacy instruction beyond the core curriculum. 
Marsh, J., Hannon, P., Lewis, M., & Ritchie, L. (2015). Young children’s initiation into family literacy 
practices in the digital age. Journal of Early Childhood Research. Advance online publication. Retrieved 
from http://ecr.sagepub.com/ 
Explores young children’s digital literacy in the home and how these literacy practices are embedded 
into family life and involve family members. Analyzes written observations and the practices captured 
using digital cameras and camcorders over one month. Finds that young children were engaged in 
multimedia, multimodal practices with other family members. Concludes that the emphasis should no 
longer be on family literacy practices but on family digital literacy. 
Padgett, E. R., & Curwood, J. S. (2016). A figment of their imagination. Journal of Adolescent & Adult 
Literacy, 59, 397-407. 
Examines the ways that youths write, read, and critique poetry in an online affinity space. Analyzes 
interviews, feedback, and poetic analysis to gain insight into how teens engage with poetry. Finds that 
adolescents adopted an identity of poet, followed models of creative inspiration, and participated in 
the peer review process. Results reveal a difference between conceptualization and reality of 
constructive feedback. Concludes that adolescent online poetic literacy has the potential to inform 
teaching praxis. 
Parsons, S. A., Malloy, J. A., Parsons, A. W., & Burrowbridge, S. C. (2015). Students’ engagement in 
literacy tasks. Reading Teacher, 69, 223-231. 
Uses classroom observations guided by a task rubric to study the engagement of 6 sixth-grade 
students during literacy tasks. Participants included 2 high-performing, 2 average-performing, and 2 
low-performing students from a Title One elementary school where 76% of students were English 
learners and 83% of families received free or reduced lunch. Finds that 7 in 10 of the most engaging 
tasks were “moderately open” or “open” and 9 in 10 of the least engaging tasks were “closed.” The 
most engaging tasks included aspects of authenticity, collaboration, and choice. Less-engaging tasks 
were too difficult, worksheet-centered, or whole-class activities. Recommends use of literacy tasks that 
are content-rich, include visuals and print, and invite students to interact and collaborate. 
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Quan-Baffour, K. P., & Romm, N. R. (2015). Ubuntu-inspired training of adult literacy teachers as a 
route to generating “community” enterprises. Journal of Literacy Research, 46, 455-474. Investigates 
how adult literacy education can activate a potential for humanization, also called “Ubuntu,” for 
nurturing economic and social life. Analyzes how to keep an Ubuntu spirit alive in various learning 
settings with participants in adult basic education. Finds that literacy education merged with Ubuntu 
can improve people’s lives economically and socially. Suggests that Ubuntu is relevant in the context 
of adult literacy education where practitioners hope to accomplish humanistic goals. 
Rogers, R., Labadie, M., & Pole, K. (2016). Balancing voice and protection in literacy studies with 
young children. Journal of Early Childhood Literacy, 16, 34-59. 
Investigates participant-centered research techniques with young children to understand ethical 
research practices. Analyzes weekly classroom read-alouds of social-class-themed literature and 
students’ response to issues of poverty, privilege, and inequality. Results indicate that researchers 
need to find a balance between protecting children and reporting rich data. Recommends that 
researchers treat assent as an ongoing process while capturing the complexity of data and protecting 
students’ identities. 
Ruppar, A. (2015). A preliminary study of the literacy experiences of adolescents with severe 
disabilities. Remedial & Special Education, 36, 235-245. 
Examines literacy practices of middle school and high school students with moderate and severe 
disabilities. Finds that students spent an excessive amount of time passively engaged in reading 
activities (i.e., listening without the opportunity to respond) in one-to-one instructional arrangements 
located in self-contained classes. Active engagement in written and spoken expressive communication 
was underemphasized. Worksheets and picture symbols were the most often- used materials. 
Activities rarely occurred in the authentic setting for use of the literacy skill, or with the materials that 
would be used under natural circumstances. 
Sarroub, L., & Pernicik, T. (2016). Boys, books and boredom: A case of three high school boys and their 
encounters with literacy. Reading & Writing Quarterly, 32, 27-55. 
Studies three high school boys’ literacy engagement through a case study analysis of the boys’ 
experiences. Highlights the multifaceted and complex nature of “reluctance” toward academic 
reading. Thematic findings point out that the most important consideration for the three boys’ literacy 
learning was their engagement with reading. All three boys felt their failure was permanent, stable, 
and outside their control. Offers many ideas to counter the boys’ perceptions of failure. 
Uccelli, P., Galloway, E. P., Barr, C. D., Meneses, A., & Dobbs, C. L. (2015). Beyond vocabulary: 
Exploring cross-disciplinary academic-language proficiency and its association with reading 
comprehension. Reading Research Quarterly, 50, 337-356. 
Seeks to operationalize a construct for academic-language proficiency, or more generalized academic 
language skills, that moves beyond simple academic vocabulary knowledge. Identifies this construct 
as core academic-language skills (CALS). Uses a CALS assessment, a standardized reading 
comprehension measure, an academic vocabulary test, and a word reading fluency test to identify the 
contribution that CALS made to 218 fourth- to sixth-grade students’ reading comprehension, with 
vocabulary, word reading fluency, and sociodemographic factors as covariates. Finds that CALS 
scores increased significantly in relation to grade level, English proficiency, and higher socioeconomic 
status. Concludes that understanding the constellation of skills that contribute to an expanded 
construct of academic language may be useful for improving instruction of conceptually and 
linguistically advanced academic material. 
Yoon, H. S. (2015). Assessing children in kindergarten: The narrowing of language, culture and 
identity in the testing era. Journal of Early Childhood Literacy, 15, 364-393. 
Investigates federal and local assessment tools that are used to measure and evaluate children’s 
literacy abilities. Analyzes how assessments are used in teacher discourse and how discourse affects 
the identity of children. Finds that assessment data serve as a vehicle for labeling and categorizing 
children. Assessment data promote specific types of discourses that narrow the identity of children by 
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categories and deficit-like talk. 
Other Related Research 
Chilton, M. W., & Ehri, L. C. (2015). Vocabulary learning: Sentence contexts linked by events in 
scenarios facilitate third graders’ memory for verb meanings. Reading Research Quarterly, 50, 439-458. 
Dickens, R., & Meisinger, E. (2016). Examining the effects of skill level and reading modality on 
reading comprehension. Reading Psychology, 37, 318-337. 
Gettinger, M., & Stoiber, K. C. (2016). Coaching and demonstration of evidence-based bookreading 
practices: Effects on Head Start teachers’ literacy-related behaviors and classroom environment. 
Journal of Early Childhood Teacher Education, 37(2), 117-141. 
Helfrich, S. R., & Clark, S. K. (2016). A comparative examination of pre-service teacher selfefficacy 
related to literacy instruction. Reading Psychology, 37, 943-961. 
Loftus-Rattan, S. M., & Coyne, M. D. (2016). Direct vocabulary instruction in preschool: A comparison 
of extended instruction, embedded instruction, and incidental exposure. Elementary School Journal, 
116, 391-410. 
Massaro, D. W. (2015). Two different communication genres and implications for vocabulary 
development and learning to read. Journal of Literacy Research, 47, 505-527. 
Paugh, P. (2015). Discourses as resources: Active literacy practices and a microculture of rich meaning 
making in an urban elementary classroom. Literacy Research: Theory, Method, and Practice, 64(1), 132-
148. 
Pearson, P., Knight, A., Cannady, M., Henderson, B., & McNeill, K. (2015). Assessment at the 
intersection of science and literacy. Theory Into Practice, 54, 228-237. 
Peel, K. (2016). The more they read the more things they will know: Becoming word conscious. 
Literacy Learning: The Middle Years, 24(2), 34-42. 
Thiel, J. J. (2015). Vibrant matter: The intra-active role of objects in the construction of young children’s 
literacies. Literacy Research: Theory, Method, and Practice, 64(1), 112-131. 
Tichnor-Wagner, A., Garwood, J. D., Bratsch Hines, M., & Vernon Feagans, L. (2016). Home literacy 
environments and foundational literacy skills for struggling and nonstruggling readers in rural early 
elementary schools. Learning Disabilities Research & Practice, 31(1), 6-21. van Geel, M., Keuning, T., 
Visscher, A. J., & Fox, J. (2016). Assessing the effects of a school-wide data-based decision-making 
intervention on student achievement growth in primary schools. American Educational Research 
Journal, 53, 360-394. 
Vaughn, M., Parsons, S. A., Gallagher, M. A., & Branen, J. (2015). Teachers’ adaptive instruction 
supporting students’ literacy learning. Reading Teacher, 69, 539-547. 
Wilson-Fowler, E. B., & Appel, K. (2015). Influence of morphological awareness on college students’ 
literacy skills: A path analytic approach. Journal of Literacy Research, 47, 405-432. 
Literary Response/Literature/Narrative 
The research on literary response and literature highlighted in this section illustrates continued and 
increasing scholarly interest in how historically marginalized and underrepresented groups (e.g, racial, 
ethnic, socioeconomic, [dis]ability, and gender/sexuality groups) are depicted in children’s and 
youngadult literature. Additionally, studies in this section are representative of an increasing interest in 
the examination of culturally and linguistically diverse students’ responses to diverse texts and genres 
(e.g., graphic novels, hip-hop literature, and religious texts). Articles selected for inclusion in this section 
include a range of US and international studies with a variety of innovative methodologies for both 
content analysis and reader response. (Amanda Haertling Thein, Lead Contributor) 
Ajayi, L. (2015). Critical multimodal literacy: How Nigerian female students critique texts and 
reconstruct unequal social structures. Journal of Literacy Research, 47, 216-244. 
Investigates responses of three female Nigerian high school students to multimodal representations of 
unequal social structures in Nigeria. Uses multiple-case-study analysis to trace the students’ uses of 
critical literacy practices as they interrogate representations of gender in textbooks and reconstruct 
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such representations via various modalities. Discusses the importance of integrating multimodal (and 
typically out-of-school) literacy practices within school curricula to increase students’ sense of agency, 
participation, and possibility in rejecting unjust social structures. 
Aukerman, M., & Schuldt, L. C. (2016). Closely reading “reading closely.” Language Arts, 93, 286-299. 
Examines second-grade students’ multiple perspectives on a children’s picture book both during and 
after text discussion, with the goal of determining whether close reading could be accomplished 
without teacher guidance toward interpretive consensus. Classroom transcripts, interview data, and 
student writing were coded for textual moves and students’ public and private positions on the text. 
Finds that close reading was not dependent on teacher-directed communal close reading; students 
were engaged in multiple forms of close reading within the context of dialogic discussion and often 
held competing positions on the text in writing and interviews. Argues that differences in students’ 
close readings contributed to complexity in the discussion. Questions the feasibility and desirability of 
communal close reading. 
Baird, A., Laugharne, J., Maagero, E., & Tonnessen, E. S. (2016). Child readers and the worlds of the 
picture book. Children’s Literature in Education, 47, 1-17. 
Examines young children’s responses to two children’s books from two reading events—an initial 
immediate response and a second guided one. Analysis of the responses was divided into three areas: 
book world, real world, and play world. Found that students’ immediate responses were grounded in 
the “book world,” predominantly exploring and engaging with the world created within the book. But 
student responses overall showed children’s ability to move across the three worlds and make 
connections between the reading, their understanding of books, and their personal lives. 
Cartledge, G., Keesey, S., Bennett, J. G., Ramnath, R., & Council, M. R., III. (2016). Culturally relevant 
literature: What matters most to primary-age urban leaders. Reading & Writing Quarterly, 32, 399-426. 
Analyzes primary-grade students’ ratings and reactions to 30 researcher-designed text passages. Finds 
that students most preferred stories with which they personally identified, as well as stories they 
regarded as “fun.” Suggests that students prefer and will engage more with culturally relevant 
readings. 
Chaudhri, A., & Schau, N. (2016). Imaginary Indians: Representations of Native Americans in 
scholastic reading club. Children’s Literature in Education, 47, 18-35. 
Examines the presence of children’s literature by or about Native Americans in Scholastic Reading 
Club book order forms over one year. Finds that there was little to no literature by Native American 
authors and illustrators. Books about Native Americans available in the order forms showed 
stereotypical misrepresentations of Native Americans. 
Dale, L., Higgins, B., Pinkerton, N., Couto, M., Mansolillo, V., Weisinger, N., & Flores, M. (2016). 
Princess picture books: Content and messages. Journal of Research in Childhood Education, 30(2), 185-
199. 
Uses qualitative coding and statistical analysis to examine 58 princess books (picture books, fairy tales, 
and fractured fairy tales), examining characterizations of prince and princess characters; development 
of relationships; inclusions of prosocial and negative content; and overall quality. Finds that princesses 
are valued for their beauty and are not empowered through intimate relationships; that all books 
included both prosocial and negative content; and that books with child princess characters had higher 
overall ratings than those with nonchild princess characters. Recommends that parents and teachers 
take care in choosing princess books with developmentally appropriate topics rather than adult topics 
such as finding a partner. 
Despain, S. M., Tunnell, M. O., Wilcox, B., & Morrison, T. G. (2015). Investigating shifts in diverse 
family structures in Newbery Award and Honor books utilizing census data, 1930-2010. Literacy 
Research and Instruction, 54, 316-340. 
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Uses prescriptive content analysis to examine the portrayal of family structures within 87 Newbery 
Award winners and runners-up. Compares family structures in these books with US Census data. 
Includes a detailed methods section. Finds incongruity between family structures in census data and 
textual portrayals of family structures in the selected books from the 1930s through the 1950s, and a 
closer match beginning in the 1960s. 
Hayik, R. (2016). What does this story say about females? Challenging gender-biased texts in the 
English-language classroom. Journal of Adolescent & Adult Literacy, 59, 409-419. 
Situated in the teacher-researcher tradition and set in the Galilee area of Israel, this study examines 
ninth-grade English-as-a-foreign-language students’ responses to a class grounded in a critical literacy 
approach. Among the course readings were a “Disney-fied” version of the Cinderella fairy tale (A 
Dream for a Princess) that was complemented by emancipatory picture books (Cinder Edna and 
Piggybook). Offers in-depth analysis of two letters composed by female students that critique gender 
positioning in A Dream for a Princess. Analysis covers topics of who benefits from conventional 
positioning, how students considered alternative perspectives, and how students decided to take 
action through a letter to the author. 
Hill, C., & Darragh, J. (2016). From bootstraps to hands-up: A multicultural content analysis of the 
depiction of poverty in young adult literature. Study and Scrutiny: Research on Young Adult 
Literature, 1(2), 31-63. 
Details a qualitative, critical, multicultural content analysis of 71 young adult novels depicting poverty 
that were published from 1996 to 2013, comparing those depictions to characterizations of poverty 
drawn from US Census data. Finds an overrepresentation of white characters, teen pregnancy, urban 
poverty, and urban crime (primarily in California and New York) and a more representative depiction 
of mental health challenges. Additionally, finds that while many texts depicted youth overcoming 
hardship through the help of friends and family, fewer depicted positive outcomes from institutional 
supports and resources. Offers recommendations for practice as well as exemplar texts that provide 
problematic and complex depictions of poverty. 
Keller, T., & Franzak, J. K. (2015). When names and schools collide: Critically analyzing depictions of 
culturally and linguistically diverse children negotiating their names in picture books. Children’s 
Literature in Education, 47, 177-190. 
Explores 10 modern picture books that depict the experiences of young diverse main characters with 
their names and identities in US school settings. Examination of perspectives, illustrations, and other 
elements reveals the presence of three common themes: negotiating the pressures to assimilate, teacher 
characters and the abdication of responsibility, and negotiating the fear of identity loss. Suggests that 
these books, meant to empower diverse children, may actually reify the existing power systems. 
Kelly, L. L. (2015). “You don’t have to claim her”: Reconstructing black femininity through critical hip-
hop literacy. Journal of Adolescent & Adult Literacy, 59, 529-538. 
Uses a case study approach to examine student responses to a researcher-created class arranged 
around critical literacy engagements of hip-hop literature and culture. Focuses on how Sonja, who 
identifies as black and female, maneuvers through the class. Offers findings related to racial literacy, 
critical reflection, text deconstruction, power analysis, and the social construction of self. Concludes 
that the goal of critical education is not to encourage disengagement with hip-hop texts or resignation 
to mainstream representations of gender and race, but to provide space and tools to complicate 
understandings and find multiple interpretive possibilities. 
Moeller, R. A. (2016). A question of legitimacy: Graphic novel reading as “real” reading. Journal of 
Adolescent & Adult Literacy, 59, 709-717. 
Examines responses of 71 sixth-grade language arts students to Coraline and Artemis Fowl, novels that 
appear in both a traditional novel format and a graphic novel format. For the study, students read 
either the traditional or graphic novel format of one of the titles. Uses field notes and focus-group 
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interviews to explore student experiences with different formats. Finds that students’ perceived the 
graphic novel format as offering a more enjoyable and engaging experience than the traditional 
format, but that students did not perceive graphic novels as worthy educational material. 
Contextualizes these findings by discussing ways in which graphic novels continue to be positioned 
negatively by teachers, college professors, and working adults in a curricular paradigm that favors 
traditional reading rather than multimodal reading. 
Parsons, L. (2016). The (re)presentation of fat female protagonists and food addiction in young adult 
literature. Study and Scrutiny: Research on Young Adult Literature, 1(2), 1-30. 
Draws on fat studies scholarship to analyze how fat female protagonists are constructed and 
represented in eight young adult novels published from 2000 to 2013. Methods include qualitative 
content analysis and critical discourse analysis. Finds that these texts share a trajectory of obsession 
with and/or addiction to food characterized by self-loathing, binge eating, hoarding food, eating in 
secret, interventions, a turning point, and a transformation. Argues that this construction of addiction 
stigmatizes fat females and perpetuates the myth of the ideal body. Offers questions to encourage 
adolescent readers to critique representations of fat female protagonists. 
Pope, J., & Round, J. (2015). Children’s responses to heroism in Roald Dahl’s Matilda. Children’s 
Literature in Education, 46, 257-277. 
Examines responses from 150 elementary-aged children discussing sections of the book and the movie 
Matilda. Uses the children’s responses to reflect upon adult-written critical scholarship about the role 
the main character plays as a hero-character. Suggests that balancing literary adult criticism with child 
audience interpretations and response adds to a deeper understanding of an author’s work. 
Rackley, E., & Kwok, M. (2016). “Long, boring, and tedious”: Youths’ experiences with complex, 
religious texts. Literacy, 50, 55-61. 
Explores 16 Latter-Day Saints and Methodist youths’ experiences with complex, religious texts. Data 
included participant observations and 59 extensive, semistructured interviews conducted over 2 years. 
Constant comparative analysis revealed two primary areas of struggle that participants had with the 
Book of Mormon and the Bible: scriptural language and contradictions with and within scripture. 
Raises questions about the use of complex texts for instructional purposes and motivating youth to 
engage with complex texts. 
Other Related Research 
Acevedo, M. V. (2015). The portrayal of Puerto Ricans in children’s literature. Bookbird, 53(2), 4-11. 
Braid, C., & Finch, B. (2015). “Ah, I know why . . .": Children developing understandings through 
engaging with a picture book. Literacy, 49, 115-122. 
Brooks, W. M., & McNair, J. C. (2015). “Combing" through representations of black girls’ hair in 
African American children’s literature. Children’s Literature in Education, 46, 296-307. Chapman, E. J., 
& Birdi, B. (2016). “It’s woefully inadequate": Collections of LGBTQ* fiction for teens in English public 
library services. Journal of Research on Libraries and Young Adults, 7(1). Retrieved from 
http://www.yalsa.ala.org/jrlya/2016/03/its-woefully-inadequate-collections-of- lgbtq-fiction-for-
teens-in-english-public-library-services/ 
Dodge, A. M., & Crutcher, P. A. (2015). Inclusive classrooms for LGBTQ students: Using linked text 
sets to challenge the hegemonic “single story." Journal of Adolescent & Adult Literacy, 59, 95-105. 
Dollinger, S. J. (2016). “You are as you read": Do students’ reading interests contribute to their 
individuality? Reading Psychology, 37, 1-26. 
Dooley, K., Tait, G., & Zabarjadi, S. (2016). Refugee-themed picture books for ethical understanding in 
curriculum English. Pedagogies: An International Journal, 11(2), 95-108. 
Dressman, M. (2016). Reading as the interpretation of signs. Reading Research Quarterly, 51, 111-136. 
Fjallstrom, E., & Kokkola, L. (2015). Resisting localization, gaining empathy: Swedish teenagers read 
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Irish fiction. Children’s Literature in Education, 46, 394-409. 
Greig, C., & Holloway, S. (2016). A Foucauldian analysis of literary text selection practices and 
educational policies in Ontario, Canada. Discourse: Studies in the Cultural Politics of Education, 37, 
397-410. 
Lewkowich, D. (2016). The problem of endings in teacher education: Interpreting narratives of fictional 
adolescence. International Journal of Qualitative Studies in Education, 29, 745-762. Macaluso, K. (2015). 
Literary interpretation as poetic translation: Envisioning a Rancierean emancipatory framework for 
literature instruction. Reading Research Quarterly, 50, 205-218. Park, J. Y. (2016). “Breaking the word" 
and “sticking with the picture": Critical literacy education of US immigrant youth with graphic novels. 
English Teaching: Practice & Critique, 15(1), 1-25. Simpson, A., & Walsh, M. (2015). Critical literature in 
the digital world: How does multimodality support affective, aesthetic and critical response to 
narrative? English Teaching: Practice & Critique, 14(1), 28-43. 
Stearns, C. (2015). Bad kids and bad feelings: What children’s literature teaches about ADHD, 
creativity, and openness. Curriculum Inquiry, 45, 410-426. 
Unsworth, L., & Macken-Horarik, M. (2015). Interpretive responses to images in picture books by 
primary and secondary school students: Exploring curriculum expectation of a “visual grammatics." 
English in Education, 49, 56-79. 
Villarreal, A., Minton, S., & Martinez, M. (2015). Child illustrators: Making meaning through visual art 
in picture books. Reading Teacher, 69, 265-275. 
Yau, J. C. (2015). The representation of teachers in Taiwanese children’s literature, 1960-2012. 
Children’s Literature in Education, 46, 308-324. 
Zhang, K., Djonov, E., & Toor, J. (2016). Reading and reinterpreting picture books on children’s 
television: Implications for young children’s narrative literacy. Children’s Literature in Education, 47, 
129-147. 
Media Literacy 
The research included in this section focuses on surveys of people’s uses of different types of media— 
television, news, movies, digital/social media, and games; degrees of access to media; use of instruction 
in critical media literacy to analyze media representations; and the effects of media use on people’s 
attitudes, behavior, and learning processes. Priority was given to studies using large-scale databases to 
document people’s particular uses of media, and analyses of instructional methods and teacher 
preparation programs relevant to developing critical media literacy instruction in English language arts. 
The Media Literacy section focuses on media literacy instruction to foster critical response to media and 
survey studies on people’s media use, while the Digital/Technology Tools section focuses on effects and 
benefits of using digital/technology tools to support English language arts instruction; we recognize that 
there is some overlap between these two sections. (Richard Beach, Lead Contributor) 
Associated Press-NORC Center for Public Affairs Research & American Press Institute. (2015, March). 
How millennial get news: Inside the habits of America’s first digital generation. Retrieved from 
http://www.mediainsight.org/PDFs/Millennials/Millennials%20Report%20FINAL.pdf News is 
important to millennials (adults age 18-34), but they consume information in different ways than 
previous generations. Concerns exist that millennials do not consume news using traditional channels 
such as print newspapers, television news, or news sites. This report finds that millennials’ 
consumption of news is interwoven in continuous and mindful ways that connect news, social action, 
and entertainment. Data suggest that this form of discovery may widen millennials’ awareness as they 
are drawn in because peers recommend and contextualize news on social networks, and that they 
actively navigate and make choices about which sources in their social media feeds they consider to be 
reliable, as well as participating in news through liking, sharing, and commenting on stories. Three 
classifications of millennial news seekers are identified: (a) Explorers, who are younger (18-24) and 
actively seek news; (b) Distracted, who are 25-34, predominantly white, starting families, and more 
likely to bump into news; and (c) Activists, who are also older (25-34) but are more ethnically and 
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racially diverse and actively seek out news. 
Associated Press-NORC Center for Public Affairs Research & American Press Institute. (2016, April). A 
new understanding: What makes people trust and rely on news. Retrieved from http:// 
mediainsight.org/PDFs/Trust/TrustFinal.pdf 
Explores perceptions and habits associated with accessing news reports. Survey data indicate that 60% 
of participants accessed news on a daily basis. While a majority used social media to access news, only 
12% expressed trust in the news and information they accessed from Facebook. People for whom trust 
was an important criterion were more likely to pay for and share news than people with less concern 
about trust; Democrats had a higher level of concern about trust than Republicans or independents. 
African American and Hispanic consumers expressed the importance of references to their 
communities as an aspect of trust. Of all participants, 85% believed in the importance of accurate, 
unbiased news reporting; 40% recalled an incident that involved inaccurate or one-sided reporting; 
76% indicated that it was important for news to be current; and 72% thought reporting should be 
concise and to the point. These assessments varied by topic, with a majority of respondents positing 
that the use of expert sources and data was more important in reporting on domestic issues than for 
lifestyle news; for lifestyle and sports news, they preferred more entertaining reporting. 
Austin, E. W., Pinkleton, B. E., Chen, Y., & Austin, B. W. (2015). Processing of sexual media messages 
improves due to media literacy effects on perceived message desirability. Mass Communication and 
Society, 18, 399-421. 
Examines the effects of critical media literacy instruction on adolescents’ perceptions of the desirability 
of sexual portrayals in the media. In two curriculum evaluation studies, students in treatment groups 
receiving this instruction demonstrated reduced perceptions of desirability of unrealistic sexual media 
messages, compared with students in control groups. Results support the hypothesis that media 
literacy education can diminish the influence of desirable but unrealistic sexual media messages on 
adolescents’ decision making concerning sex, regardless of whether it decreases their affinity for the 
messages. 
de Ridder, S., & van Bauwel, S. (2015). Youth and intimate media cultures: Gender, sexuality, 
relationships, and desire as storytelling practices in social networking sites. Communications: The 
European Journal of Communication Research, 40, 319-340. 
Investigates whether Netlog, a popular social networking site, provides a space for democratic and 
diverse intimate stories. Young people’s intimate citizenship has become increasingly intertwined with 
media cultures, particularly Western popular media cultures (e.g., music, film, and celebrity industry). 
Private lives move into public spaces, giving rise to new ethical dilemmas. Intimacy stories of young 
people are structured around creativity, anonymity, authenticity, performativity, bricolage, and 
intertextuality. Perceived ways of portraying intimacy and making sense of gender, sexuality, and 
relationships in public spaces like Netlog are intertwined with and heavily influenced by media. 
Defy Media. (2016). Acumen report: Youth media diet. Retrieved from http://www.defymedia. 
com/acumen/acumen-report-youth-video-diet/ 
Describes a survey of 1,300 thirteen- to twenty-four-year-olds regarding their daily media uses. Finds 
that 93% had access to mobile phones and 63% to tablets; 65% viewed digital content daily as a “stress 
reliever”(61%) or “mood lifter” (57%), and to obtain information about current events (60%); 91% used 
social media (Facebook, Instagram, Snapchat, Tumblr, Twitter) for an average of 5.9 hours a week; 88% 
used free platforms (YouTube, Vine, Twitch) for an average of 6.2 hours a week; 76% used 
subscription services (Netflix, Amazon, Hulu, Sling, HBO/SHO, sports apps) for an average of 8.8 
hours a week; and 61% used cable/satellite TV for an average of 8.2 hours a week. Participants noted 
that they “cannot live without” YouTube (67%), Netflix (51%), social media (48%), Facebook (27%), 
Instagram (15%), and Snapchat (14%). Half (52%) had installed ad blockers on their devices. 
Dezuanni, M. (2015). The building blocks of digital media literacy: Socio-material participation and the 
production of media knowledge. Journal of Curriculum Studies, 47, 416-439. 
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Given the need to go beyond a focus on critical analysis and media production to a focus on use of 
material practice in media learning, applies actor-network analysis over a 4-year period to students’ 
digital media production in an Australian primary school to identify “moments of translation” 
through use of four types of building blocks: digital materials, conceptual understandings, media 
production, and media analysis. 
Duggan, M. (2015, December 15). Gaming and gamers. Retrieved from Pew Research Center website: 
http://www.pewinternet.org/2015/12/15/gaming-and-gamers/ 
Examines attitudes and perceptions of the societal impact of video games. Debated issues include: 
whether men predominate in gaming; portrayal of women and minorities; association between violent 
games and aggressive behavior; and whether games encourage positive attributes such as problem-
solving skills, communication, and teamwork. Finds that nearly equal numbers of men and women 
played video games, but the majority of American adults believed more men played than women. 
Forty percent believed there was a possible link between video games and violent behavior. Women 
were more likely to think video-game violence and violent behavior were related. Survey participants 
were divided on whether video games improved teamwork and communication, and on whether 
minorities and women were portrayed negatively in games. Individuals who did not play video 
games were more likely to agree with negative perceptions, and those who did play were more likely 
to associate video games with positive attributes. 
Felt, L. J., & Robb, M. B. (2016). Technology addiction: Concern, controversy, and finding balance. 
[Executive Summary]. San Francisco: Common Sense Media. 
Reviews research on technology users’ behavioral and technological addiction, amount of time spent 
engaging with media, family methods of managing media use, and use of media multitasking. Tweens 
(8- to 12-year-olds) spent almost six hours per day using media, and teens (13- to 18-year-olds) spent 
almost nine hours per day using media. Estimates of the degree to which American adolescents and 
college students reported instances of Internet addiction, such as Internet gaming disorder, ranged 
from 0% to 26%. With 51% of teens watching TV, 50% using social media, and 60% texting while doing 
homework, most teens posited that multitasking did not adversely affect the quality of their work 
(Common Sense Media, 2015), although analysis of heavy media multitaskers indicated that they had 
difficulty focusing to filter out irrelevant information (Ophir, Nass, & Wagner, 2009). Tensions 
between parental supervision and children’s use of media were evident, with 54% of 8- to 13-year-olds 
indicating that their parents checked their devices too frequently and 32% responding that they 
resented parents’ distracted use of their phones (AVG Technologies, 2015); parents of 8- to 17-year-
olds had difficulty limiting their children’s use of media and technology (Rich, Bickham, & Shrier, 
2015), although 59% of parents in another study were not concerned that their children might 
experience media addiction (Wartella, Rideout, Lauricella, & Connell, 2013). Adolescents still 
preferred face-to-face communication, with 52% indicating that social networking enhanced their 
relationships with others (Common Sense Media, 2012) with regard to sharing their interests and 
passions (Ito et al., 2010). Suggests the need for a balanced media diet acquired through adults 
modeling and sharing thoughtful, purposeful, focused media use (Gardner & Davis, 2013; Samuel, 
2015). 
Horrigan, J. B. (2015, September 15). Libraries at the crossroads. Retrieved from Pew Research Center 
website: http://www.pewinternet.org/2015/09/15/libraries-at-the-crossroads/ 
Describes a survey of public library users, finding that while 65% of users, particularly low- income 
Americans, Hispanics, and African Americans, indicated that closing their library would adversely 
impact their community, their library use had declined slightly since 2012. Nearly a third (27%) said 
they visited libraries to use computers or access the Internet, with 60% using access for research or 
school work (compared with 31% in 2012) and 50% accessing their library’s website (an increase from 
39% in 2010). Since 2012, more users indicated that print books and stacks should be moved to create 
more space for technology centers and reading/ meeting rooms. High majorities of users indicated 
that libraries should work with schools to provide resources, offer free literacy programs, and provide 
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users with technology training. The majority of low-income respondents, Hispanics, and African 
Americans indicated that use of the library helped them find employment, and most thought that 
libraries should provide services for recent immigrants or first-generation Americans, as well as 
veterans and active-duty military personnel. Of the 23% who were working with others to address 
community problems, 63% had visited their library in the past year and 28% had attended a meeting at 
the library. 
Huang, S. (2015). Reconceptualizing self and other through critical media engagement. Journal of 
Adolescent & Adult Literacy, 59, 329-337. 
Explores how critical media literacy transforms ways of engaging with media texts and expands the 
understanding and practice of literacy. Describes a qualitative teacher inquiry that examined how 
students shaped ideology of masculinity through critical analysis of media text. Finds that students 
enacted the idea of masculinity as lived experience instead of merely academic deconstruction, and 
had critical voice in social construction of discrimination. 
Lenhart, A. (2015, August 6). Teens, technology and friendships. Retrieved from Pew Research Center 
website: http://www.pewinternet.org/2015/08/06/teens-technology-and-friendships/ 
Analyzes survey data from adolescents ages 13 to 17 to determine their use of online interactions to 
create friendships. Finds that 57% of teens had met a new friend through use of social media and 
online gameplay, with 29% noting that they had made five new friends through online interactions; 
only 20% had interacted with these friends face-to-face. Older teens and males were more likely to 
have made online friends than younger teens and females, with males more likely to make friends 
through video games, and females through social media sites. Three- fourths of participants had access 
to a smartphone; 88% texted with friends occasionally, with 55% texting daily and females texting 
more frequently than males; 72% interacted with friends through social media, with 23% doing so 
daily and 85% indicating that they used social media to know more about their friends’ lives (although 
88% posited that users shared too much personal information and 40% indicated that they experienced 
pressure to post content designed to make a positive impression); and 64% used email, 59% used video 
chat, and 42% used messaging apps for interacting with friends. Results also indicated that 72% played 
video games, with 83% playing games with others face-to-face and 75% online; 78% played games 
because they served to connect them with familiar friends. Users did experience tensions in social 
media interactions, with 58% having unfriended or unfollowed former friends. Half of users indicated 
that texting was their primary choice for communicating with their closest friend, with phone calls 
being the second most popular option. 
Mitchell, A., Stocking, G., & Matsa, K. E. (2016, May 5). Long-form reading shows signs of life in our 
mobile news world. Retrieved from Pew Research Center website: http://www.journalism 
.org/2016/05/05/long-form-reading-shows-signs-of-life-in-our-mobile-news-world/ 
Seventy percent of American adults own a smartphone, which means screen sizes in which to view 
news content are shrinking. This research investigates whether people will engage with lengthy news 
articles on their phones. Analysis finds that consumers spend about twice the time, on average, with 
long-form news articles (1,000 words or longer) than with short-form articles. Time spent on long- and 
short-form content remains consistent regardless of time of day or path taken to the article (direct link, 
referral from external site or email). Short-form articles are more prevalent, but data suggest that both 
short- and long-form articles are accessed at virtually the same rate. Social media drives the largest 
share of traffic to news content. Facebook drives more traffic, but Twitter users spend more time with 
content. Twitter users are also more likely to follow breaking news and directly follow news 
organizations, reporters, and commentators. Findings suggest that long-form news articles have a 
future, as smartphone users tend to engage with and spend more time on longer stories than shorter 
ones. 
Perrin, A. (2015, October 8). Social media usage: 2005-2015. Retrieved from Pew Research Center 
website: http://www.pewinternet.org/2015/10/08/social-networking-usage-2005-2015/ Examines 
trends and changes in social media usage in the United States over a 10-year period. Nearly two-thirds 
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of American adults (65%) use social networking sites, up from 7% a decade ago. Young adults (ages 18 
to 29) are most likely to use social media (90%). Thirty-five percent of those age 65 and older now use 
social media, compared with 2% in 2005 and 11% in 2010. Women and men use social media at similar 
rates and there are no notable differences by racial or ethnic group. Higher-income households and 
those with at least some college are more likely to use social media. However, more than half (56%) of 
those living in the lowest-income households now use social media, and 2013 was the first year that 
more than half of those with a high school diploma or less used social media. Those who live in rural 
areas are less likely than those in suburban and urban communities to use social media. 
Project Tomorrow. (2016). From print to pixel: The role of videos, games, animations and simulations 
within K-12 education: Speak Up 2015 national findings. Retrieved from http:// 
www.tomorrow.org/speakup/pdfs/SU15AnnualReport.pdf 
Describes a survey of415,686 K-12 students, 38,613 teachers and librarians, 4,536 administrators, 40,218 
parents, and 6,623 community members regarding their uses of videos, games, online textbooks, and 
simulations. Finds that 68% of teachers employ online videos, an increase of 47% from 2010, with 45% 
of English language arts teachers in grades 6-12 employing videos; and 48% of teachers are using 
games, particularly in elementary grades, with 50% of teachers indicating a need for more professional 
development on the use of games to foster learning. Teachers in flipped or blended classes are more 
likely to employ online simulations. Among high school students, 46% are employing online 
textbooks, an increase of 53% from 2005. Lack of home Internet access results in 35% of students 
accessing their school’s Internet before or after school, 24% using public libraries, and 19% using 
restaurant or cafes; 70% of teachers voice reluctance to assign homework requiring online access. 
While 50% of administrators indicate that use of digital content resources enhances students’ learning, 
57% indicate that the most significant barrier to such use is lack of teacher training on how to integrate 
digital content within instruction. 
Tiede, J., Grafe, S., & Hobbs, R. (2015). Pedagogical media competencies of preservice teachers in 
Germany and the United States: A comparative analysis of theory and practice. Peabody Journal of 
Education, 90, 533-545. 
Analyzes differences between the pedagogical media competency models and teacher education 
programs in Germany and the United States. In the 64 German universities and colleges of teacher 
education, lectures and courses can be accessed voluntarily, but only 11 offer preservice certificate 
programs in media instruction. The German curriculum focuses on the impact and influence of media 
content on audiences, media ownership, interactive media, digital instruction, and psychology of 
communication. Within the 163 American universities, teachers can acquire media literacy instruction 
in 180 master’s programs. Across all programs, 76% focus on pedagogical uses of media, with 58% of 
these programs focusing on educational or instructional technology related to selection and use of 
media texts and technology tools or designing online instruction; 12% of the programs focus on design 
and production of educational media, and only 2% focus on critical evaluation of media, culture, and 
society. 
Voorveld, H. A., & Viswanathan, V. (2015). An observational study on how situational factors 
influence media multitasking with TV: The role of genres, dayparts, and social viewing. Media 
Psychology, 18, 499-526. 
Investigates when people are likely to engage in media multitasking and when effects on media 
processing are likely to occur. Finds that three situational factors—television genres, dayparts, and 
social viewing—influence the amount of media multitasking. Participants were directly monitored and 
media consumption behaviors were recorded at 10-second intervals. Media multitasking was most 
prevalent when people watched sports or engaged in channel surfing and was less prevalent with 
commercials, news, and entertainment. Media multitasking was more likely in the morning and 
afternoon, and also occurred more when individuals watched television alone. Sports was the only 
genre associated with higher levels of media multitasking when people watched television with 
others. 
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Other Related Research 
Ashley, S. (2015). Media literacy in action? What are we teaching in introductory college media studies 
courses? Journalism & Mass Communication Educator, 70(2), 161-173. 
Ceretti, F. C. (2015). MAIA (Movie Analysis in Action). A new teaching method in media literacy 
education. Procedia - Social and Behavioral Sciences, 174, 4053-4057. 
Djamaa, S. (2016). Reading the book versus “reading” the film: Cinematic adaptations of literature as 
catalyst for EFL students’ critical thinking dispositions. Journal of Language Teaching and Research, 7, 
252-263. 
Dragojevic, M., Mastro, D., Giles, H., & Sink, A. (2016). Silencing nonstandard speakers: A content 
analysis of accent portrayals on American primetime television. Language in Society, 45(1), 59-85. 
Fedorov, A., & Levitskaya, A. (2015). The framework of media education and media criticism in the 
contemporary world: The opinion of international experts. Comunicar, 23(45), 107-115. 
Gosselt, J. F., Van Hoof, J. J., Gent, B. S., & Fox, J. (2015). Violent frames: Analyzing Internet Movie 
Database reviewers’ text descriptions of media violence and gender differences from 39 years of U.S. 
action, thriller, crime, and adventure movies. International Journal of Communication, 9, 547-567. 
Inan, T. (2015). Examining attitudes and behaviours of secondary school students in terms of Internet 
use and media literacy processes. E-International Journal of Educational Research, 6(2), 1-20. 
Jordan, G., Pope, M., Wallis, P., & Iyer, S. (2015). The relationship between openness to experience and 
willingness to engage in online political participation is influenced by news consumption. Social 
Science Computer Review, 33(2), 181-197. 
Kesler, T., Tinio, P. P. L., & Nolan, B. T. (2016). What’s our position? A critical media literacy study of 
popular culture websites with eighth-grade special education students. Reading & Writing Quarterly, 
32, 1-26. 
Leaning, M. (2015). A study of the use of games and gamification to enhance student engagement, 
experience and achievement on a theory-based course of an undergraduate media degree. Journal of 
Media Practice, 16(2), 155-170. 
McArthur, S. A. (2015). Intergenerational engagement with hip hop: Parents as mediators of African 
American adolescent consumption of popular culture. Journal of Negro Education, 84, 491-506. 
Palsa, L., & Ruokamo, H. (2015). Behind the concepts of multiliteracies and media literacy in the 
renewed Finnish core curriculum: A systematic literature review of peer-reviewed research. 
Seminar.net: Media, Technology & Lifelong Learning, 11(2). Retrieved from http://seminar. net/104-
frontpage/245-behind-the-concepts-of-multiliteracies-and-media-literacy-in-the- renewed-finnish-
core-curriculum-a-systematic-literature-review-of-peer-reviewed-research 
Pfaff-Rudiger, S., & Riesmeyer, C. (2016). Moved into action. Media literacy as social process. Journal 
of Children and Media, 10, 164-172. 
Salmela-Aro, K., Upadyaya, K., Hakkarainen, K., Lonka, K., & Alho, K. (2016). The dark side of 
Internet use: Two longitudinal studies of excessive Internet use, depressive symptoms, school burnout 
and engagement among Finnish early and late adolescents. Journal of Youth and Adolescence. Advance 
online publication. Retrieved from http://link.springer.com/journal/10964 
Schofield, D. (2015). Young people’s narratives of media and identity. NORDICOM Review, 36(1), 79-
93. 
Sinde Martinez, J., Medrano Samaniego, C., & Ignacio Martinez de Morentin, J. (2015). Transmission of 
values in adolescents: An analysis with video games. Revista Latina de Comunicacion Social, 2016, 230-
251. 
Sun, C., Liberman, R., Butler, A., Lee, S. Y., & Webb, R. (2015). Shifting receptions: Asian American 
stereotypes and the exploration of comprehensive media literacy. Communication Review, 18, 294-314. 
Tylor, J. (2015). An examination of how student journalists seek information and evaluate online 
sources during the newsgathering process. New Media & Society, 17, 1277-1298. 
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Vraga, E. K., & Tully, M. (2015). Media literacy messages and hostile media perceptions: Processing of 
nonpartisan versus partisan political information. Mass Communication and Society, 18, 422-448. 
Yeung, D., & Curwood, J. S. (2015). Boys’ literacy development: Navigating the intersection of popular 
culture, New Literacies, and high-stakes assessments. English in Australia, 50(2), 21-29. 
Professional Learning/Teacher Education 
Trends in the review included applications of critical frameworks and inquiry into issues of social justice, 
racism, and classism in teacher education. Studies in professional learning extended the research base on 
the effectiveness of collaboration among teachers to strengthen literacy instruction for culturally and 
linguistically diverse students. Results from several studies indicate that a relationship between teacher 
learning and collaboration improves instruction and outcomes for all students. (Anne Ittner, Lead 
Contributor) 
Ciampa, K., & Gallagher, T. (2016). Collaborative inquiry and vertical team teaching: Implications for 
literacy instruction. Teacher Educator, 51, 153-174. 
Explores how a collaborative inquiry group can support teachers as they address literacy instruction 
and assessment for students transitioning from grade 8 to grade 9. Vertical team teaching occurred 
with grade 8 and grade 9 teachers as they planned and co-taught. Specifically, teachers engaged in 
four stages of collaborative inquiry that focused on identifying key literacy strategies that students 
would need to be prepared for grade 9. In the process, teachers gained insights about the nature of 
elementary and secondary classrooms and attempted to build cohesive instructional and assessment 
strategies for the benefit of their students. All teachers involved in the case study who engaged in the 
stages of collaborative inquiry remarked on the importance of maintaining cross-grade relationships. 
Colwell, J., & Enderson, M. C. (2016). “When I hear literacy”: Using pre-service teachers’ perceptions 
of mathematical literacy to inform program changes in teacher education. Teaching and Teacher 
Education, 53, 63-74. 
Details how mathematics and literacy teacher educators collaborated to study preservice teachers’ 
perspectives of disciplinary and content area literacy in a revised science and mathematics teacher 
education program that recently removed traditional content area literacy courses in order to better 
integrate literacy and methods courses. Presents a qualitative case study of seven preservice teachers 
in secondary mathematics, consisting of interviews and focus groups conducted after the completion 
of student teaching. Preservice teachers perceived writing, communication, and application of literacy-
based skills as essential to mathematical literacy, but were uncertain how to integrate them into 
teaching, particularly for struggling learners. Participants felt that content area literacy was insufficient 
in addressing the variety of texts of mathematical literacy, and that mathematics methods courses 
were disconnected from field work experiences. Recommendations for improvements to programs of 
teacher education include linking course work to field placements, stronger partnerships between 
secondary education faculty and field work supervisors, and the use of more student-centered, 
constructivist approaches to integrating literacy and mathematics in course work. 
De Naeghel, J., Van Keer, H., Vansteenkiste, M., Haerens, L., & Aelterman, N. (2016). Promoting 
elementary school students’ autonomous reading motivation: Effects of a teacher professional 
development workshop. Journal of Educational Research, 109, 232-252. 
Reports on the impact of a teacher professional development program focused on self-determination 
theory and its relationship to fifth-grade students’ autonomous motivation to read. The study used a 
quasi-experimental design with an experimental and control condition. The professional development 
work focused on teachers developing an instructional style that nurtured students’ needs for 
autonomy, competence, and relatedness (i.e., feeling connected to and accepted by others). Explores 
how the professional development workshop affected the autonomous motivation to read of students 
in participating teachers’ classrooms. Argues that these types of professional development workshops 
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positively influence students’ overall motivation to read. 
Hathaway, J. I., Martin, C. S., & Mraz, M. (2016). Revisiting the roles of literacy coaches: Does reality 
match research? Reading Psychology, 37, 230-256. 
Explores results of survey data from 104 literacy coaches in one large, urban school district to identify 
perceptions of coaching roles and their alignment to the International Reading Association (2010) 
Standards for Reading Professionals. Consistent perceptions among coaches included the nature of 
their roles as literacy leaders who help teachers achieve effective reading and writing instruction. 
Coaches were less clear about how principals perceived their role. Results indicated a misalignment 
between the roles coaches perceived to be beneficial to teachers and students and the actual 
responsibilities they were given as coaches. Despite the fact that the Standards for Reading 
Professionals emphasize a commitment to teaching diverse populations, a majority of the coaches 
surveyed also felt unprepared to help teachers implement culturally responsive teaching. 
Jimenez, J. E., & O’Shanahan, I. (2016). Effects of Web-based training on Spanish pre-service and in-
service teacher knowledge and implicit beliefs on learning to read. Teaching and Teacher Education, 
55, 175-187. 
Explores teacher beliefs about learning to read among 270 Spanish-speaking inservice teachers and 246 
Spanish preservice education majors enrolled in online teacher preparation programs from Guatemala, 
Mexico, Ecuador, and Spain in order to discover ways Web-based training could modify existing 
beliefs and knowledge of emergent reading development. Repeated-measures ANOVAs of results 
from an attributional questionnaire before and after the online course revealed an increase in 
knowledge of reading development for both preservice and inservice teachers, with the preservice 
group demonstrating a higher degree of improvement in all components. Results from multivariate 
general linear modeling of course evaluation responses showed positive evaluations for all 
components of the training program among both groups, but inservice teachers rated components 
higher. Opportunities and barriers to including teacher beliefs about learning to read in online training 
programs are discussed. 
Meyers, S., Cydis, S., & Haria, P. (2015). A partnership between professors and middle school teachers 
to improve literacy skills of adolescents: A pilot study. Reading Improvement, 52(4), 147-158. 
Investigates the impact of a professional partnership between two teachers and three professors 
focused on implementing reading comprehension strategy instruction, including summarizing, 
identifying main ideas, making inferences and predictions, and analyzing texts in middle school 
classrooms. Includes professional development through coaching for and collaboration with the 
teachers. Supports the teaching of reading strategies, small-group reading instruction that targets the 
needs of learners, and the use of instructional coaching in efforts to improve reading comprehension. 
Phillips, D., Nichols, W. D., Rupley, W. H., Paige, D., & Rasinski, T. V. (2016). Efficacy of professional 
development: Extended use of focused coaching on guided reading instruction for teachers of grades 
one, two, and three. International Research in Higher Education, 1(2), 12-24. 
Extends the research base on the effectiveness of literacy coaching for teachers who receive ongoing 
and embedded support in implementing instructional practices aimed at improving reading. In this 
experimental design, all teachers participated in a six-hour professional development workshop 
focusing on instructional approaches in guided reading. After the workshop, teachers in the treatment 
groups received coaching support throughout the year, while the control group worked to implement 
the practices without the support of a coach. Results indicate that students had significantly higher 
outcomes on the reading measure, Benchmark Assessment System, when their teachers received the 
support of a coach. Teachers also had an improved sense of self-efficacy and confidence. 
Rivard, L. P., & Gueye, N. R. (2016). Enhancing literacy practices in science classrooms through a 
professional development program for Canadian minority-language teachers. International Journal of 
Science Education, 38(7), 1-24. 
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Explores the Literacy in the Science Classroom Project, a 3-year program serving grade 9 teachers. The 
program was designed through the foundational research of professional development, literacy in 
science, and minority-language education. This mixed-methods study used questionnaires, interviews 
with educators, and focus groups with students. Suggests that the program changed teacher beliefs 
and practices around language-enhanced teaching in their classrooms. Argues that ongoing 
professional development strengthens minority-language content-area classrooms. 
Ronfeldt, M., Farmer, S. O., McQueen, K., & Grissom, J. A. (2015). Teacher collaboration in in-
structional teams and student achievement. American Educational Research Journal, 52, 475-514. 
Examines survey data from 9,000 teachers in 336 Miami-Dade County public schools to identify levels 
of collaboration among instructional teams. Though positive relationships between collaboration and 
student achievement have been suggested in several previous studies, this approach attempts to name 
the kinds of collaboration and the quality of collaboration that are strongly related to student 
achievement in reading. Argues for the significance of being a strong collaborator and working within 
a strong collaborative culture. Provides empirical support for the continuation and strengthening of 
instructional teams. 
Salerno, A. S., & Kibler, A. K. (2015). Questions they ask: Considering teacher-inquiry questions posed 
by pre-service English teachers. Educational Action Research, 23, 399-415. 
Studies the ways preservice teachers in a 2-year secondary English cohort engaged in inquiry projects 
to explore questions about student learning in field work placements, as well as how to better support 
preservice teachers as beginning practitioner-researchers through action research. Qualitative analysis 
of preservice teachers’ written and oral reports, audio-recordings of interviews and class discussions, 
and field notes of teaching observations revealed a mismatch between the more personally 
comfortable types of questions preservice teachers asked their students directly and the questions 
about students’ academic challenges they asked for class projects. Reveals that preservice teachers 
were reluctant to broach difficult questions with students, and viewed their knowledge of students’ 
personal lives as researcher bias. Implies the important role of teacher educators in modeling how to 
engage in authentic inquiry that embraces difficult questions and all types of student knowledge. 
Shelton, S. A., & Barnes, M. E. (2016). “Racism just isn’t an issue anymore”: Preservice teachers’ 
resistances to the intersections of sexuality and race. Teachingand Teacher Education, 55, 165-174. 
Presents analysis of the ways 17 preservice teachers understood race and sexuality when participating 
in an extracurricular English education discussion group that formed in response to the resistance to 
inclusion for LGBTQ youth that preservice teachers observed in their field placements in Southern 
secondary schools. Drawing on Queer theory, women-of-color feminism, and multiracial feminism, 
analysis of narratives collected from transcripts of focus-group discussions and interviews revealed 
that aside from Andy, a queer student of color, participants resisted race as a relevant contemporary 
social justice issue, and argued for the conceptual separation of race and sexuality. Discusses the 
importance of teaching preservice teachers to interrogate their own privilege and the presence of 
racism in US public schools, as well including discussions of intersectionality as part of a social justice 
curriculum. 
van Kuijk, M. F., Deunk, M. I., Bosker, R. J., & Ritzema, E. S. (2015). Goals, data use, and instruction: 
The effect of a teacher professional development program on reading achievement. School 
Effectiveness and School Improvement, 27, 135-156. 
Investigates the effects of teacher participation in a professional development program focused on 
improving reading comprehension for second and third graders in the Netherlands. In a randomized 
control study, teachers in the treatment group participated in a multicomponent professional 
development program that focused on setting performance goals for students, applying formative 
assessment and data use, and learning evidence-based comprehension strategies to use with students. 
Data analysis compared results of reading comprehension scores among students in treatment and 
control classrooms. Finds that students in classrooms where teachers participated in the professional 
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development program had more robust reading comprehension. Argues that results should be 
considered by policy makers who determine funding for professional development. 
Vaughn, M. (2015). Re-envisioning literacy in a teacher inquiry group in a Native American context. 
Literacy Research and Instruction, 55, 24-47. 
Employs ethnographic perspectives to study a collaborative inquiry approach taken with four Native 
American and two European American teachers working in a school with a large majority of Native 
American students. In this yearlong inquiry group, teachers discussed the social, cultural, and 
linguistic needs of their students, as well as the current literacy curriculum that was in use in the 
school. They recognized the cultural mismatch and considered and enacted approaches for change. 
Through this re-envisioning of curriculum for their students, teachers gained deep understandings of 
instruction that positioned their students as central. 
Vlieghe, J., Vandermeersche, G., & Soetaert, R. (2016). Social media in literacy education: Exploring 
social reading with pre-service teachers. New Media & Society, 18, 800-816. 
Applies a “teachers as ethnographers” framework to a study of new literacies constructed on the social 
media platform of Goodreads. Seventy-nine Flemish master’s degree students enrolled in the teacher 
training program at Ghent University participated in a collaborative composition of an 
autoethnographic text to detail their experiences and reflections on social reading practices. Through 
content analysis of this written text, the study finds that social environments such as Goodreads allow 
for the display of literacy practices often hidden in dominant discourses of literary reading, and 
support social and cultural identity construction for teachers as readers. Presents recommendations for 
the use of digital social platforms and social reading requirements in programs of teacher education. 
Zwart, R. C., Korthagen, F. A., & Attema-Noordewier, S. (2015). A strength-based approach to teacher 
professional development. Professional Development in Education, 41, 579-596. Investigates the impact 
of professional development focused on increasing teachers’ feelings of self-efficacy, autonomy, 
competence, and relatedness. This mixed-methods study is centered on an approach to professional 
development, Quality from Within, that begins with the inner potential of teachers. The program 
included working with teacher concerns, practicing authentic situations, and promoting reflection, 
transfer, and engagement. Examines quantitative and qualitative data from the participants. Argues 
that evidence supports the potential benefits of the Quality from Within approach for increasing 
teachers’ feelings of autonomy and self-efficacy. 
Other Related Research 
Al Otaiba, S., Folsom, J. S., Wanzek, J., Greulich, L., Waesche, J., Schatschneider, C., & Connor, C. M. 
(2015). Professional development to differentiate kindergarten Tier 1 instruction: Can already effective 
teachers improve student outcomes by differentiating Tier 1 instruction? Reading & Writing 
Quarterly, 32, 454-476. 
Bowne, J. B., Yoshikawa, H., & Snow, C. E. (2016). Experimental impacts of a teacher professional 
development program in early childhood on explicit vocabulary instruction across the curriculum. 
Early Childhood Research Quarterly, 34, 27-39. 
Carpenter, B. D., Achugar, M., Walter, D., & Earhart, M. (2015). Developing teachers’ critical language 
awareness: A case study of guided participation. Linguistics and Education, 32, 82-97. Cook, K. L., & 
Dinkins, E. G. (2015). Using popular text to develop inquiry projects: Supporting preservice teachers’ 
knowledge of disciplinary literacy. Journal of College Science Teaching, 44(6), 44-50. 
Hoffman, J. V., Mosley Wetzel, M., Maloch, B., Greeter, E., Taylor, L., DeJulio, S., & Khan Vlach, S. 
(2015). What can we learn from studying the coaching interactions between cooperating teachers and 
preservice teachers? A literature review. Teaching and Teacher Education, 52, 99-112. Lawrence, S. A., 
& Jefferson, T. (2015). Common planning process of middle school English language arts teachers: 
Eighth grade teachers’ intentional use of common planning time to create learning experiences that 
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foster students’ literacy development demonstrates the importance of collaboration and professional 
development. Middle School Journal, 46(4), 17-23. 
Lundgren, B., Scheckle, E., & Zinn, D. (2015). Teachers’ professional development: Awareness of 
literacy practices. South African Journal of Education, 35(1). Retrieved from http://www.ajol. 
info/index.php/saje/article/view/113797 
Mellgren, E., & Margrain, V. (2015). Student teacher views of text in early learning environments: 
Images from Sweden and New Zealand. Early Child Development & Care, 185, 1528-1544. 
Namasivayam, A. M., Hipfner-Boucher, K., Milburn, T., Weitzman, E., Greenberg, J., Pelletier, J., & 
Girolametto, L. (2015). Effects of coaching on educators’ vocabulary-teaching strategies during shared 
reading. International Journal of Speech-Language Pathology, 17, 346-356. 
Piper, B., & Zuilkowski, S. S. (2016). Teacher coaching in Kenya. Teaching and Teacher Education, 47, 
175-183. 
Rezzonico, S., Hipfner-Boucher, K., Milburn, T., Weitzman, E., Greenberg, J., Pelletier, J., & Gi-
rolametto, L. (2015). Improving preschool educators’ interactive shared book reading: Effects of 
coaching in professional development. American Journal of Speech-Language Pathology, 24, 717-732. 
Washburn, E., Binks-Cantrell, E., Joshi, R., Martin-Chang, S., & Arrow, A. (2016). Preservice teacher 
knowledge of basic language constructs in Canada, England, New Zealand, and the USA. Annals of 
Dyslexia, 66(1), 7-26. 
Reading 
Articles selected for the Reading portion of the 2016 RTE annotated bibliography represent a range of 
topics and grade levels. Final selection was determined by factors including connection to recent policy 
initiatives and significance of contribution to the field. For example, the articles we selected utilized novel 
methodological approaches (experimental design, formative experimental studies, design-based research, 
and Cultural Historical Activity Theory) or examined important contemporary literacy practices 
(collaboration, higher-order thinking, identity, and genre studies). Trends in reading research this year 
include an emphasis on word-level interaction with comprehension, such as phonology, morphology, and 
vocabulary, as well as increased emphasis on content area reading at all grade levels. (Kathryn Allen, 
Lead Contributor) 
Balu, R., Pei, Z., Doolittle, F., Schiller, E., Jenkins, J., & Gersten, R. (2015). Evaluation of response to 
intervention practices for elementary school reading (NCEE 2016-4000). Washington, DC: National 
Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. 
Department of Education. 
Examines elementary reading response-to-intervention practices and services, and their impact on 
student reading achievement in schools that implemented these practices without external funding or 
research team assistance in multiple states during the 2011-2012 school year. Compares data from an 
impact sample of 146 schools with 3 or more years of response- to-intervention implementation with 
data from a reference sample of 100 additional schools. Describes the intensity of services provided to 
groups at different reading levels in impact sample schools, specifically examining the impact of 
interventions on the reading achievement of students slightly below grade-level reading standards. 
Concludes that impact sample schools provided more support to students reading below grade-level 
than reference sample schools, and that the impact of reading intervention practices on student 
achievement outcomes varied greatly across schools. Suggests that assignment to Tier 2 or Tier 3 
intervention services in impact sample schools had a negative effect on comprehensive reading 
assessment performance for first-grade students who scored just below the Tier 1 cut point on the 
screening assessment. 
Cervetti, G. N., Hiebert, E. H., Pearson, P. D., & McClung, N. A. (2015). Factors that influence the 
difficulty of science words. Journal of Literacy Research, 47, 153-185. 
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Examines word characteristics that predict word knowledge (absence of instruction) and word 
learning (response to instruction) in the domain of science. Analyzes pre- and post-assessments of 
vocabulary knowledge data from field studies and efficacy studies of integrated science- literacy 
curriculum units in second- to fourth-grade classrooms. Considers the predictive value of seven word 
characteristics (frequency, part of speech, polysemy, length, domain specificity, morphological 
frequency, and concreteness) for word knowledge and word learning. Finds evidence that frequency, 
polysemy, and word length were predictive of word knowledge, while frequency and polysemy 
explained vocabulary growth over the course of instruction. Concludes that understanding which 
word characteristics contribute to word difficulty may be useful in the selection of words for 
vocabulary instruction within the domain of science. 
DeFrance, N. L., & Fahrenbruck, M. L. (2016). Constructing a plan for text-based discussion. Journal of 
Adolescent & Adult Literacy, 59, 575-585. 
Describes a professional development course designed to assist teachers as they learn to implement 
text-based discussion to improve high school students’ text comprehension. Employs qualitative data 
analysis to detail the knowledge, practical skills, and reflection on experience demonstrated by 
participants as they progressed through the 10-week course. Teachers were categorized as: investing, 
striving , constrained, or contesting in areas of ability to (a) understand overarching ideas, (b) select 
important ideas, (c) convey knowledge of the content, and (d) construct thought-provoking prompts. 
Findings suggest that professional development focused on text-based discussions should foster 
understandings that (a) text-based discussion is distinct from other ways of interacting with text, (b) 
disciplinary knowledge facilitates planning and discussion, (c) text-based discussion requires 
investigation into the subject, and d) text-based discussion takes practice. 
Denton, C. A., Enos, M., York, M. J., Francis, D. J., Barnes, M. A., Kulesz, P. A., . . . Carter, S. (2015). 
Text-processing differences in adolescent adequate and poor comprehenders reading accessible and 
challenging narrative and informational text. Reading Research Quarterly, 50, 393-416. Studies think-
aloud verbal protocols in 620 students in grades 7, 9, and 11. Students were randomly assigned to read 
either two narrative texts or two informational texts. One text was at the student’s reading level 
(accessible) and one text was above reading level (challenging). Researchers analyzed for inferences, 
generalizations, paraphrases, verbatim text repetitions, and monitoring. Findings show several 
differences between adequate and poor comprehenders based on text difficulty and genre. Poor 
comprehenders scored lower in inference/paraphrasing and monitoring than adequate 
comprehenders and struggled more with informational texts than narrative texts. Adequate 
comprehenders made fewer inferences when reading challenging narrative texts versus accessible 
narrative texts, but made the same number of inferences when reading accessible or challenging 
informational texts. 
Gilles, C., Wang, Y., & Johnson, D. (2016). Drawing on what we do as readers: Discovering and 
embedding strategies across disciplines. Journal of Adolescent & Adult Literacy, 59, 675-684. Identifies 
reading strategies that middle school teachers from four disciplines (social studies, math, science, 
language arts) utilize while reading in their discipline and choose to embed in their teaching. Uses 
descriptive case study methodology, inductive strategy, and constant comparative analysis to analyze 
team meeting field notes, teacher and student interviews, classroom observations, and samples of 
student work. Describes discipline-specific reading strategies identified and included in instruction by 
each participant teacher. Finds evidence that teachers emphasized both general reading strategies (e.g., 
making connections) and discipline-specific reading strategies. Concludes that disciplinary teachers 
ought to be positioned as experts in their field and, as such, supported in their exploration and 
discovery of disciplinary reading strategies to be embedded in their teaching. 
Hadley, E. B., Dickinson, D. K., Hirsh-Pasek, K., Golinkoff, R. M., & Nesbitt, K. T. (2016). Examining 
the acquisition of vocabulary knowledge depth among preschool students. Reading Research 
Quarterly, 51, 181-198. 
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Documents significant word knowledge growth in 240 four- and five-year-olds using book reading 
and book-related play. Repeated readings of two books occurred in small groups of three children. Ten 
Tier 2 words from each book were explicitly taught in context. Words were identified in the text and 
defined by the teacher, a gesture reinforcing the meaning of each word was taught, and an example of 
the word’s use in another context was given. Pretests and posttests were administered individually by 
intervention specialists. Results indicate that concrete nouns and verbs were more easily learned than 
abstract nouns and adjectives. Synonyms and contextual information were learned for all types of 
words, but functional information was learned best for concrete nouns. Gestures aided in verb 
learning. 
Hall, L. A. (2016). The role of identity in reading comprehension development. Reading & Writing 
Quarterly, 32, 56-80. 
Examines a middle school language arts instructional framework designed to both respond to 
students’ identities as readers and foster the development of reading skills. Utilizes formative 
experiment methodologies to understand instructional practices in an authentic classroom 
environment. Describes how a teacher introduced a counter-discourse about identity by both 
prompting students to consider who they wanted to be as readers and providing input for how they 
might accomplish their goals. Finds evidence of shifts in students’ perceptions about the role and 
importance of reading level across the school year. Concludes that the instructional framework served 
to disrupt students’ typical thoughts about reading in school by framing traditional approaches to 
instruction in terms of what students could accomplish as readers. 
Ivey, G., & Johnson, P. H. (2015). Engaged reading as a collaborative transformative practice. Journal of 
Literacy Research, 47, 297-327. 
Uses Cultural Historical Activity Theory to frame the experience of four eighth-grade English classes 
reorganized to prioritize engaged reading through extended reading time, high-interest material, and 
student choice. Over four years, teaching moved from an individualistic to a collective focus and the 
system expanded to include collective activity with more fluid boundaries and distributed resources. 
Evolution of relationships mediated the transformation of the system as a whole, including changes in 
rules, spacial arrangements, and divisions of labor. Books and discourse mediated emotion and 
relationships in communal transformative engagement with reading. As initial goals shifted to include 
relational and personal consequences of engagement, rules, divisions of labor, mediating artifacts, and 
new goals transformed the object of the activity from teaching language arts to including issues of 
power and identity. This study expands collective definitions regarding literacy, in that engaged 
reading holds promise as a transformative act of meaning making and cultural and personal evolution. 
Johnston, J., Riley, J., Ryan, C., & Kelly-Vance, L. (2015). Evaluation of a summer reading program to 
reduce summer setback. Reading & Writing Quarterly, 31, 334-350. 
Examines the effectiveness of a 3-week summer program designed to reduce summer setback in 
reading in first- through seventh-graders. Compares pre- and post-measures of oral reading fluency, 
reading comprehension, and reading attitudes in program participants, and compares 
measures of oral reading fluency and reading attitudes of program participants with those of 
nonparticipant peers. Finds evidence that participation in the summer reading program yielded 
significant increases in students’ oral reading fluency and reading comprehension, while 
nonparticipating students demonstrated a decline in oral reading fluency from spring to fall. 
Concludes that differentiated, evidence-based explicit reading instruction and the use of diverse, 
engaging reading materials contributed to participants’ growth in oral reading fluency, reading 
comprehension, and reading attitudes. 
Kim, Y.-S. G. (2015). Developmental, component-based model of reading fluency: An investigation of 
predictors of word-reading fluency, text-reading fluency, and reading comprehension. Reading 
Research Quarterly, 50, 459-481. 
Examines how the relation of text-reading fluency to reading comprehension changes over time. 
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Discusses differences between text-reading fluency and word-reading fluency as they relate to reading 
comprehension. Finds word-reading fluency and text-reading fluency to be separable skills and seeks 
to explain the differences through relations among emergent literacy skills, higher-order thinking 
skills, and grammatical knowledge as they relate to text-reading fluency and word-reading fluency. 
Suggests that text-reading fluency mediates word-reading fluency and comprehension, and text-
reading fluency and reading comprehension have a reciprocal relationship. 
Mason, L., Tornatora, M. C., & Pluchino, P. (2015). Integrative processing of verbal and graphical 
information during re-reading predicts learning from illustrated text: An eye-movement study. 
Reading and Writing, 28, 851-872. 
Investigates seventh graders’ processing of illustrated science text through eye-tracking methodology 
on both first-pass and second-pass readings. Explores comprehension of illustrated text that requires 
integration of verbal and graphical information. Integration of pictorial elements was determined 
through transitions from text to graphic and from graphic to text. Learning outcomes were measured 
using verbal recall, graphical recall, factual knowledge, and transfer of knowledge, considering 
individual characteristics of comprehension, prior knowledge, and self-concept as factors. Cluster 
analysis revealed eye-movement patterns leading to processing of verbal and graphical information. 
First-pass readings included more time spent on text and on the overall graphic, whereas during 
second-pass readings, readers spent more time shifting between text and graphics. Regression analysis 
indicates that eye-movement patterns typical of second-pass readings uniquely predict verbal and 
graphical recall, deeper learning, and transfer of knowledge. Eye-movement patterns from first-pass 
readings did not predict any of the outcome measures. Provides evidence that integrative processing 
of multimedia texts leading to knowledge retention and transfer is associated primarily with second-
pass readings. 
McGee, L. M., Kim, H., Nelson, K. S., & Fried, M. D. (2015). Change over time in first graders’ strategic 
use of information at point of difficulty in reading. Reading Research Quarterly, 50, 263-291. 
Examines the differences between first-grade students who began Reading Recovery in the fall and 
ended the year reading at grade level and students who received the intervention but did not reach 
grade level. Finds that strategic use of only contextual information decreased for both groups, while 
the combined use of graphical information with contextual information increased. Differences between 
the groups were identified based on how many attempts students made to decode words. Students 
who did not reach grade level made errors and kept reading (“single actions”), while the other group 
made multiple attempts to decode words, demonstrating monitoring and self-correction (“action 
chains”). More growth in the sophistication and flexibility of problem-solving strategies was also 
observed in the group that attained grade-level proficiency by the end of the year. 
Mesmer, H. A., & Hiebert, E. H. (2015). Third graders’ reading proficiency reading texts varying in 
complexity and length: Responses of students in an urban, high-needs school. Journal of Literacy 
Research, 47, 473-504. 
Aims to establish third-grade students’ reading performances on texts of varying length and levels of 
complexity. Utilizes multivariate statistics to determine relationships among text length, text 
complexity, and comprehension. Findings suggest that text length is a factor in students’ 
comprehension in an assessment context. Identifies semantic/word and mean sentence length as 
variables to consider when using second-generation readability formulas to determine text complexity, 
and suggests that text factors such as genre, content, and style be taken into consideration when 
determining text levels. Calls for research exploring how third graders in high- poverty urban schools 
respond to increased levels of text complexity, particularly in relation to student proficiency rankings. 
Emphasizes the importance of interpretation and leadership in communicating results from Common 
Core State Standards-aligned assessments. 
O’Connor, R. E., Beach, K. D., Sanchez, V. M., Bocian, K. M., & Flynn, L. J. (2015). Building BRIDGES: 
A design experiment to improve reading and United States history knowledge of poor readers in 
eighth grade. Exceptional Children, 81, 399-425. 
Seeks to better understand how poor readers can be helped to learn the reading skills necessary to 
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read middle school history texts through an intervention named Building Reading Interventions 
Designed for General Education Subjects (BRIDGES). Studies whether BRIDGES reading instruction 
improved knowledge of historical content and how teachers viewed the feasibility of BRIDGES 
instructional routines. The design-based research included three instructional cycles: (a) reading 
multisyllabic words, (b) teaching academic (history-focused) vocabulary, and (c) identifying cause-
and-effect relations in history content. Results showed growth during the BRIDGES intervention on 
measures of both reading and history content knowledge. Although teachers recognized the validity of 
teaching students how to read history content, they were resistant to changing instructional methods 
to include key reading strategies. 
Veenendaal, N. J., Groen, M. A., & Verhoeven, L. (2015). The contribution of segmental and 
suprasegmental phonology to reading comprehension. Reading Research Quarterly, 51, 55-66. 
Describes a longitudinal study examining the performance of 99 Dutch upper-elementary-grade 
students on measures of phoneme deletion (segmental phonology) and text-reading prosody 
(suprasegmental phonology) to determine their connection to reading comprehension. Individually 
administered assessments included a decoding task, phonological awareness tasks, and text-reading 
prosody assessment. Comprehension assessments were administered to the whole group by the 
classroom teacher and included two cloze-format tests and one informational text passage, followed 
by multiple-choice and true/false questions. Finds that both phonological awareness and prosody 
independently contributed to students’ comprehension. 
Other Related Research 
Adlof, S. M., & Catts, H. W. (2015). Morphosyntax in poor comprehenders. Reading and Writing, 28, 
1051-1070. 
Barrett-Tatum, J., & Dooley, C. M. (2015). From idealized to actualized instruction: Two elementary 
teachers’ enactment of the ELA Common Core State Standards in instructional scripts. Literacy 
Research and Instruction, 54, 257-284. 
Becnel, K., & Moeller, R. A. (2015). What, why and how they read: Reading preferences and patterns of 
rural young adults. Journal of Adolescent & Adult Literacy, 59, 299-307. 
Boardman, A. G., Klingner, J. K., Buckley, P., Annamma, S., & Lasser, C. J. (2015). The efficacy of 
collaborative strategic reading in middle school science and social studies classes. Reading and 
Writing, 28, 1257-1283. 
Cervetti, G. N., Wright, T. S., & Hwang, H. (2016). Conceptual coherence, comprehension, and 
vocabulary acquisition: A knowledge effect? Reading and Writing, 29, 761-779. 
DeFrance, N. L., & Fahrenbruck, M. L. (2016). Constructing a plan for text-based discussion. Journal of 
Adolescent & Adult Literacy, 59, 575-585. 
Dougherty Stahl, K. A. (2016). A new priority. Reading Teacher, 69, 627-631. 
Fisher, D., & Frey, N. (2015). Teacher modeling using complex informational texts. Reading Teacher, 
69, 63-69. 
Frishkoff, G. A., Collins-Thompson, K., Hodges, L., & Crossley, S. (2016). Accuracy feedback improves 
word learning from context: Evidence from a meaning-generation task. Reading and Writing, 29, 609-
632. 
Gambrell, L. B. (2015). Getting students hooked on the reading habit. Reading Teacher, 69, 259-263. 
Goodwin, A. (2016). Effects ofword solving: Integrating problem-solving within comprehension 
instruction for middle school students. Reading and Writing, 29, 91-116. 
Jaeger, A., & Wiley, J. (2015). Reading an analogy can cause the illusion of comprehension. Discourse 
Processes, 52, 376-405. 
Kasperski, R., Shany, M., & Katzir, T. (2016). The role of RAN and reading rate in predicting reading 
self-concept. Reading and Writing, 29, 117-136. 
Lipp, J. R., & Helfrich, S. R. (2016). Key reading recovery strategies to support classroom guided 
Annotated Bibliography AB33 
 
reading instruction. Reading Teacher, 69, 639-646. 
Mayer, A., & Motsch, H.-J. (2015). Efficacy of a classroom integrated intervention of phonological 
awareness and word recognition in “double-deficit children” learning a regular orthography. Journal 
of Education and Learning, 4(3), 88-111. 
Mills, C., D’Mello, S. K., & Kopp, K. (2015). The influence of consequence value and text difficulty on 
affect, attention, and learning while reading instructional texts. Learning and Instruction, 40, 9-20. 
Nguyen, N. N., Leytham, P., Schaefer Whitby, P., & Gelfer, J. I. (2015). Reading comprehension and 
autism in the primary general education classroom. Reading Teacher, 69, 71-76. 
Spencer, M., Muse, A., Wagner, R. K., Foorman, B., Petscher, Y., Schatschneider, C., . . . Bishop, M. D. 
(2015). Examining the underlying dimensions of morphological awareness and vocabulary. Reading 
and Writing, 28, 959-988. 
Wilson-Lopez, A., & Gregory, S. (2015). Integrating literacy and engineering instruction for young 
learners. Reading Teacher, 69, 25-33. 
Second Language Literacy 
The section on second language literacy defines second language through a lens that centers the language 
use and acquisition of languages of multilingual learners of additional dominant societal languages, and 
defines literacy through a lens of multimodal literacies. Broadly, it attempts to include underrepresented 
populations, in particular adult learners with interrupted access to formal education and print literacy 
acquisition. Highlighted articles consider how attention to translan- guaging, identities and critical 
literacies in curricula, pedagogies, teacher development, policies, and program designs affect opportunities 
for expansive language and literacy use and acquisition. (Jenna Cushing-Leubner, Lead Contributor) 
Brooks, M. D. (2016). “Tell me what you are thinking”: An investigation of five Latina LTELs 
constructing meaning with academic texts. Linguistics and Education, 35, 1-14. 
Explores the reading strategies of high school students considered long-term English language 
learners through retrospective think-alouds in order to dispel the common assumption that long-term 
English language learners have limited reading abilities, and to provide an alternative 
conceptualization of their linguistic background. Using a sociocultural perspective—specifically, 
literacy-as-social-practice—the author examined long-term English language learners’ meaning 
construction through biology and English language arts texts during one-on-one sessions. The 
participants were capable of summarizing and identifying important information, making connections 
to background knowledge (either to content area and/or self), and going beyond the text by providing 
opinions and inferences. Moreover, these students were able to recognize limitations as they vocalized 
difficulty with comprehension, asked themselves questions, and requested assistance from the author. 
The author critiques the lack of examination of nonlanguage factors that affect reading 
comprehension. Pedagogically, the author calls for the development of “reading stamina” by creating 
literacy opportunities to interact with meaningful and purposeful texts that connect with long-term 
English language learners’ background knowledge while building strong interpersonal relationships 
at schools. 
Canagarajah, A. S. (2015). “Blessed in my own way”: Pedagogical affordances for dialogical voice 
construction in multilingual student writing. Journal of Second Language Writing, 27, 122-139. 
Examines the use of “negotiated voice” in instruction and text production of multilingual students. 
Utilizes the construct of voice within a framework of interactive negotiation between the reader and 
writer, in which both are an amalgam of identity, awareness, subjectivity, and role, and in which the 
text becomes the negotiation space. Through a case study of an adult Japanese student in a teacher 
education course that focused on the use of literacy autobiographies, the author uses an ecological 
model approach to analyze the trajectory of one adult multilingual as she engages with both the 
classroom ecology and the pedagogical affordances of dialogic negotiation of voice. The author 
analyzes this trajectory across identity, role, subjectivity, awareness, and amalgamated voice. 
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Recommendations for writing instruction of multilingual students include allowing dialogic 
negotiation of texts throughout the writing process that involves selfreflection on one’s own literacy 
development, fostering intellectual interactions with classmates around text creation, and encouraging 
students to utilize ecological resources outside of what the teacher provides in the classroom. 
Throughout, the author considers how his own biases and preconceptions played out in his 
interactions as the student-participant’s instructor, and how they informed his reading of her use of 
pedagogical affordances and her positioning and repositioning throughout her trajectory. 
Cummins, J., Hu, S., Markus, P., & Kristiina Montero, M. (2015). Identity texts and academic 
achievement: Connecting the dots in multilingual school contexts. TESOL Quarterly, 49, 555-581. 
Considers the use of identity texts, particularly among First Nations and transnational-background 
youth, in relationship with identity affirmation, literacy engagement, and school achievement. 
Drawing on previous empirical studies, defines identity texts as describing expressions, projections, 
and re-creations of identity, and taking shape as multimodal texts, intended for external audiences. 
Argues that identity texts can be used for engagement with and attainment of literacy goals through 
their use as scaffolds, to activate and build background knowledge, to affirm often-marginalized social 
identities, and to extend learner language. Uses qualitative methods to provide and analyze numerous 
examples of student-created multimodal identity texts from multiple school sites. Suggests that 
student engagement with identity texts supports bilingual and biliteracy development, higher-order 
thinking and intellectual interactions, creativity and imagination, student knowledge generation, and 
the creation of solutions to social issues. 
Daniel, S. M., & Pacheco, M. B. (2015). Translanguaging practices and perspectives of four multilingual 
teens. Journal of Adolescent & Adult Literacy, 59, 653-663. 
Explores how multilingual teens in English-dominant settings independently translanguage to make 
sense of school and achieve their goals. Highlights the translanguaging practices of four transnational, 
multilingual teens in high school and middle school. Shows that teens’ agentive uses of 
translanguaging were productive in supporting students’ academic development (note taking, 
independent reading, clarification of content) and connecting students to larger goals and 
communities beyond the classroom. Connects these practices to implications for practice in secondary 
schools. Suggests that teachers must begin to implement translanguaging pedagogies that encourage 
the development of the full range of students’ linguistic resources. 
Fairclough, M., & Belpoliti, F. (2016). Emerging literacy in Spanish among Hispanic heritage language 
university students in the USA: A pilot study. International Journal of Bilingual Education and 
Bilingualism, 19, 185-201. 
Analyzes the entrance essays of students enrolled in Spanish-as-heritage-language classes and 
examines their characteristics and practices using quantitative methods. Students displayed transfer 
from English to Spanish (code-switching, loans, calques, and lexical creations) at levels lower than 5%. 
Using Halliday’s lexical density scale, finds that the writing samples showed an overuse of Level 1 
lexical features (92.9%), demonstrating a lack of lexical sophistication and variation. Recommends a 
more comprehensive approach to vocabulary teaching and a shift away from traditional techniques 
and pedagogy. 
Hobbs, R., He, H., & Robbgrieco, M. (2015). Seeing, believing, and learning to be skeptical: Supporting 
language learning through advertising analysis activities. TESOL Journal, 6, 447-475. 
Uses qualitative methods and classroom observation to examine instructional practices for analyzing 
advertising and developing media literacy among multilingual learners of English as an additional 
language. A range of media and technology were used throughout a 12-lesson, 4-week unit on media 
literacy, with a focus on print advertising and visual imagery. Instructional strategies included cloze 
techniques, question generation, using critical questions to analyze ads, and collaborative writing of 
multimedia texts. Suggests that doing critical media literacy work with multilingual learners of 
English provides access to discourse communities of considerable power in contemporary society. 
Annotated Bibliography AB35 
 
Recommends structuring media inquiry to support students in applying the lenses of race, class, and 
gender to discuss both intended/unintended and explicit/ implicit messages, as well as how 
advertisements are received across multiple audiences and intersecting identities. Finds that time 
constraints, teacher discomfort with inquiry practices, ad choice, and instructor discomfort with 
applying critical lenses of race/class/gender can all negatively influence effectiveness. 
Lee, J., & Schallert, D. L. (2015). Exploring the reading-writing connection: A yearlong classroom- 
based experimental study of middle school students developing literacy in a new language. Reading 
Research Quarterly, 51, 143-164. 
Uses an intervention experiment to explore the reading-writing connection in second-language 
literacy. Middle school learners of English as a foreign language (N = 300) in South Korea were 
assigned to one of three treatments as part of their regular English curriculum once per week for an 
academic year: extensive reading, extensive writing, or extended regular instruction (control). Pretests 
and posttests were employed to measure change in reading comprehension and descriptive writing 
performance. Results indicated that all groups showed significant growth in reading comprehension 
and descriptive writing (except writing control) and did not differ statistically. Also, only the students 
with higher English proficiency experienced a significant improvement in writing performance. 
Suggests that an individual can learn to read by writing as well as by reading and can learn to write by 
reading as well as by writing, as reading and writing involve some of the same subprocesses. For 
writing, the reading-writing connection seems more evident for second-language learners whose 
language proficiency exceeds a certain linguistic threshold. 
Llosa, L., Lee, O., Jiang, F., Haas, A., O’Connor, C., Van Booven, C. D., & Kieffer, M. J. (2016). Impact of 
a large-scale science intervention focused on English language learners. American Educational 
Research Journal, 53, 395-424. 
Evaluates the effects of P-SELL, a science curricular and professional development intervention for 
fifth-grade students with a focus on English language learners, using a randomized controlled trial 
design with 33 treatment and 33 control schools across three school districts in one state. The P-SELL 
curriculum adopts a standards-based and inquiry-oriented approach and addresses the learning needs 
of ELLs through use of their first language, connection of science concepts to prior knowledge, and 
multiple modes of representation in textual and graphical formats. Finds significant and meaningfully 
sized intervention effects on a researcher-developed science assessment and the state science 
assessment. Provides evidence that an intervention that promotes science inquiry and language 
development for ELLs can be scaled up, can be implemented across varied educational settings, and 
results in improvements for all students. 
Menken, K., & Solorza, C. (2015). Principals as linchpins in bilingual education: The need for prepared 
school leaders. International Journal of Bilingual Education and Bilingualism, 18, 676-697. 
Compares the language ideologies and educational trajectories of school leaders who implement 
language policies for and against bilingual education in New York. Through a qualitative 
methodology, the selected leaders from elementary, middle, and high school (N = 17) provided the 
authors with a better understanding of the characteristics of both sets of participants. The main 
characteristics of leaders implementing English-only policies included: no formal academic 
preparation for, or understanding of, the needs of ELL students; a misperception of the development 
of L1 as a hindrance for academic achievement; and a misperception of bilingual learning and teaching 
as cost/time inefficiency. The leaders in favor of bilingual education— whose administration 
preparation included issues surrounding the education of emergent bilinguals—placed priority on 
ELLs’ needs and strengths over assessment and accountability pressures. Calls for mandatory 
preparation on bilingual education and bilingualism for school leaders as part of their administration 
licensure and further professional development. 
Palmer, D. K., & Henderson, K. I. (2016). Dual language bilingual education placement practices: 
Educator discourses about emergent bilingual students in two program types. International 
Multilingual Research Journal, 10, 17-30. 
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Explores the language ideologies behind placement practices in dual-language bilingual education 
programs and the long-term consequences of such decisions. Uses interactional sociolinguistics and 
critical discourse analysis to examine the discourses of teachers and administrators with regard to two 
dual-language strands: two-way dual language and one-way dual language. Shows deliberate and 
selective placement of excelling students in the two-way dual-language strand; these students were 
assigned “high” identities compared with the participants in the one-way dual-language strand. 
Highlights the need for teachers’ input during decision making in the placement and implementation 
process. 
Park, J. Y. (2016). “He didn’t add more evidence”: Using historical graphic novels to develop language 
learners’ disciplinary literacy. Journal of Adolescent & Adult Literacy, 60, 35-43. 
Uses ethnographic methods to analyze how seven teenaged multilingual girls in an after-school 
program for newcomers interacted with six historical graphic novels. Primary data included 61 
transcripts of participant discussions and interviews with six participants. Primary findings showed 
that the girls cultivated a strong sense of historical literacy. Participants came to view history as a 
collection of personal accounts, signaled understanding of sourcing in historical texts, questioned 
(mis)representations in historical texts, grappled with epistemology and differing approaches to 
constructing history, and expressed empathy across group identities. Findings suggest that reading 
and discussing historical graphic novels resulted in the development of capacities for academic 
reading, along with discipline-specific historical literacy practices including citing and providing 
sources, inquiry into author bias, examining (mis)representations, and considering how certain 
interpretations of past events become legitimized as history. Argues that for recently arrived 
multilingual learners of English, reading historical graphic novels can nurture disciplinary literacy by 
engendering an understanding that history is composed of human accounts, which fosters historical 
thinking. 
Quadros, S., & Sarroub, L. K. (2016). The case of three Karen refugee women and their children: 
Literacy practices in a family literacy context. Diaspora, Indigenous, and Minority Education, 10(1), 28-
41. 
Considers the multiple literacy practices of Karen families in school, at home, and in the context of a 
family ESL literacy program through a case study. Examines and highlights the literacy practices of 
three Karen refugee families, particularly women, in the US Midwest. Addresses the scarcity of 
research focusing on the displaced Karen people, whose representation in schools outside of Myanmar 
continues to increase. Organizes findings around four central themes: the use of memorization; a range 
of collective participation and communal supports to complete literacy and school tasks; a focus on 
developing second-language speaking skills over print literacy (including utilizing read-alouds and 
recitations to improve speaking skills); and an expressed interest in computer technologies and a need 
to use them for entertainment, as a way to access US media, and as a learning and job resource. 
Implications include the primacy of communal supports over individualized learning structures, as 
well as a need to expand and dimensionalize research involving language and literacy practices of 
underrepresented diaspora and refugee communities. 
Shum, K. K. M., Ho, C. S. H., Siegel, L. S., & Au, T. K. F. (2016). First-language longitudinal predictors 
of second-language literacy in young L2 learners. Reading Research Quarterly, 51, 323-344. Investigates 
whether young students’ early reading abilities in their first language predict later literacy 
development in a second language, through a study of 87 Hong Kong students learning English who 
were tested annually in the first through fourth grades. Finds that Chinese wordreading fluency, rapid 
digit naming, and rhyme awareness at age 7 were significant concurrent and longitudinal predictors of 
English word reading, as well as text-level reading and writing skills across ages 7-10. Students who 
showed word-reading difficulties in Chinese in first grade also performed more poorly in English 
reading and related cognitive tasks later on, especially phonological tasks. Provides evidence for the 
cross-language transfer of cognitive-linguistic abilities between two distinctly different orthographies. 
Implies that language skills, such as phonological awareness and fluency, developed in the L1 should 
facilitate the learning of a new language. 
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Toohey, K., Dagenais, D., Fodor, A., Hof, L., Nunez, O., Singh, A., & Schulze, L. (2015). “That sounds 
so cooool”: Entanglements of children, digital tools, and literacy practices. TESOL Quarterly, 49, 461-
485. 
Explores the literacy practices of multilingual learners of English when they were asked to create 
multimodal texts in the form of short videos focused on issues of sustainability and social study. 
Utilizes ethnographic case study and theories of materiality to analyze collaborative literacy practices 
in the creation of digital video texts and how materiality theories can serve as a lens to understand 
how multilingual learners of English engage in digital literacy activities. Youth produced the 
following texts: storyboards, scripts, subtitled videos, discussions about sense-making in documentary 
storytelling, explorations of the meanings of sustainability and social justice, and approaches to 
reporting information. Draws on material theory and uses video excerpts (subtitled screenshots with 
accompanying transcripts) to examine how people interact with different materials to engage in tasks. 
Challenges language and literacy educators and researchers to resist viewing language and literacy as 
external to human experiences, and instead to adopt an assemblage understanding of people, 
activities, materials, languages, and literacies. Recommends that educators embrace more abstract 
ideas of what counts as “literacy” and pay attention to how learners naturally use and request varying 
material resources to engage with literacy practices. 
Worthy, J., Nunez, I., & Espinoza, K. (2016). “Wow, I get to choose now!” Bilingualism and biliteracy 
development from childhood to young adulthood. Bilingual Research Journal, 39, 20-34. Follows up on 
an ethnographic study started 13 years ago, which explored the Spanish language maintenance of a 
young bilingual woman who had been enrolled in a transitional bilingual program in fifth grade. 
Merges the original study with new data gathered through interviews and analysis of the woman’s 
social media to examine the literacy practices, language ideologies, and influences that allowed her to 
maintain Spanish as an important means of communication. The principal influences on this 
maintenance were the connection between transnationalism and literacy through social media (i.e., 
Facebook), and the cultivation of relationships with Spanish speakers in both the United States and 
Mexico. Despite the prominent place of English in her social life, the participant made a conscious 
decision to develop Spanish language skills, which was pivotal in her maintenance of the language. 
The participant also displayed bilingual linguistic practices, such as code-switching and language 
brokering. While most of the influences on Spanish language maintenance appeared to be non-school-
related, the participant was enrolled in bilingual classes in elementary school and Spanish classes in 
her adolescence. Calls for more nuanced and multidimensional longitudinal studies in language 
maintenance over time. 
Other Related Research 
Au-Yeung, K., Hipfner-Boucher, K., Chen, X., Pasquarella, A., D’Angelo, N., & Helene Deacon, S. 
(2015). Development of English and French language and literacy skills in EL1 and EL French 
immersion students in the early grades. Reading Research Quarterly, 50, 233-254. Bardovi-Harlig, K., 
Mossman, S., & Vellenga, H. E. (2015). Developing corpus-based materials to teach pragmatic routines. 
TESOL Journal, 6, 499-526. 
Boyd, M. P. (2015). Relations between teacher questioning and student talk in one elementary ELL 
classroom. Journal of Literacy Research, 47, 370-404. 
Callahan, R. M., & Humphries, M. H. (2016). Undermatched? School-based linguistic status, college 
going, and the immigrant advantage. American Educational Research Journal, 53, 263-295. 
Choi, J., & Ziegler, G. (2015). Literacy education for low-educated second language learning adults in 
multilingual contexts: The case of Luxembourg. Multilingual Education, 5, 1-21. Dabach, D. B. (2015). 
Teacher placement into immigrant English learner classrooms limiting access in comprehensive high 
schools. American Educational Research Journal, 52, 243-274. DeCapua, A. (2016). Reaching students 
with limited or interrupted formal education through culturally responsive teaching. Language and 
Linguistics Compass, 10, 225-237. 
Figueroa, Y. C. (2015). Faithful witnessing as practice: Decolonial readings of Shadows of your black 
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memory and The brief wondrous life of Oscar Wao. Hypatia, 30, 641-656. 
Hopkins, M., Lowenhaupt, R., & Sweet, T. M. (2015). Organizing English learner instruction in new 
immigrant destinations: District infrastructure and subject-specific school practice. American 
Educational Research Journal, 52, 408-439. 
Monzo, L. D. (2016). “They don’t know anything!”: Latinx immigrant students appropriating the 
oppressor’s voice. Anthropology & Education Quarterly, 47, 148-166. 
Pacheco, M. B., & Smith, B. E. (2015). Across languages, modes, and identities: Bilingual adolescents’ 
multimodal codemeshing in the literacy classroom. Bilingual Research Journal, 38, 292-312. 
Palacios, N., & Kibler, A. (2016). Oral English language proficiency and reading mastery: The role of 
home language and school supports. Journal of Educational Research, 109, 122-136. 
Reyes, I., Da Silva Iddings, A. C., & Feller, N. (2016). Building relationships with diverse students and 
families: A funds of knowledge perspective. Journal of Early Childhood Literacy, 16, 8-33. 
Roubeni, S., De Haene, L., Keatley, E., Shah, N., & Rasmussen, A. (2015). “If we can’t do it, our 
children will do it one day”: A qualitative study of West African immigrant parents’ losses and 
educational aspirations for their children. American Educational Research Journal, 52, 275-305. Sayahi, 
L. (2016). A moving target: Literacy development in situations of diglossia and bilingualism. Arab 
Journal of Applied Linguistics, 1(1), 1-18. 
Siefert, B., & Salas, S. (2015). “I understand the struggle”: Leveraging the lived experiences of African 
American teachers in TESOL. TESOL Journal, 6, 731-750. 
Wagner, C. J. (2016). Teaching young dual language learners to be writers: Rethinking writing 
instruction through the lens of identity. Journal of Education, 196(1), 31-40. 
Warriner, D. S. (2015). “Here, without English, you are dead”: Ideologies of language and discourses 
of neoliberalism in adult English language learning. Journal of Multilingual and Multicultural 
Development, 37, 495-508. 
Writing 
Articles selected for the Writing section of the 2016 RTE annotated bibliography represent a range of 
grade levels, from primary to college, and topics, from writing strategies to writing assessment, as well as 
both face-to-face and online instructional contexts. Three of the selected studies are national surveys 
focused on the writing strategies teachers implement in their classrooms, while other studies represent 
important qualitative research in writingclassrooms related to student identities. Trends in writing 
research this year indicate an emphasis on argumentation and persuasive writing in response to the 
writing goals of the Common Core State Standards. (Jessica Dockter Tierney, Lead Contributor) 
Allen, L. K., Snow, E. L., & McNamara, D. S. (2016). The narrative waltz: The role of flexibility in 
writing proficiency. Journal of Educational Psychology. Advance online publication. Retrieved from 
http://psycnet.apa.org/psycinfo/2016-02328-001/ 
Investigates how writing proficiency is related to students’ flexible use of narrative elements in 
prompt-based essays. Participants were 16-year-old high school students (N = 45) who received a 3-
week-long training in writing essays. Each student wrote 16 essays during the training. Students’ 
writing proficiency was assessed at pretest and posttest. The narrativity of students’ training essays 
was assessed using automated text analysis tools. Finds that skilled writers were more flexible in their 
use of narrativity across the 16 essays, whereas less skilled writers tended to be more consistent 
(inflexible) in the degree to which they used narrative elements. Suggests that assessments should 
incorporate more than one writing task to be able to take writing flexibility into account. 
Anson, C. M., Dannels, D. P., Laboy, J. I., & Carneiro, L. (2016). Students’ perceptions of oral screencast 
responses to their writing: Exploring digitally mediated identities. Journal of Business and Technical 
Communication, 30, 378-411. 
Investigates how students perceived teachers’ oral screencast feedback in eight courses: five in first-
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year writing and three in upper-division social sciences. Reports results of a survey of all 141 students 
enrolled in these courses, as well as interviews of the 17 who volunteered to provide additional data. 
Through inductive typological analysis, finds that oral screencast feedback was perceived to be 
positive overall because of its role in “facework”: facilitating personal connections, encouraging 
transparency about grades, revealing teachers’ feelings, providing visual affirmation, and setting a 
conversational tone. Concludes by emphasizing how such feedback may benefit students and teachers 
alike. 
Beck, S. W., Llosa, L., Black, K., & Trzeszkowski-Giese, A. (2015). Beyond the rubric: Think- alouds as a 
diagnostic assessment tool for high school writing teachers. Journal of Adolescent & Adult Literacy, 58, 
670-681. 
Examines the affordances of think-aloud protocol as a diagnostic assessment tool to improve teacher 
assessment of writing through a study of 5 ninth- and tenth-grade teachers (2 ESL, 3 ELA) and 15 
students from an urban school district. Draws on teacher interviews about current assessment 
practices, observation and recording of the think-aloud protocol in the moment, and follow-up 
interviews with the teachers. Codes data using three major themes—student traits, aspects of the 
writing process, and features of the written product—and examines teacher inferences to determine 
whether teachers identified a strength or challenge within the three themes. Finds that teachers made 
more inferences about student writing using the think-aloud protocol assessment and that teachers 
were more focused on student performance and less focused on comprehensive traits like intelligence 
or engagement. Reveals that think-aloud activities and assessment can help teachers uncover student 
writing struggles. 
Brindle, M., Graham, S., Harris, K. R., & Hebert, M. (2015). Third and fourth grade teachers’ classroom 
practices in writing: A national survey. Reading and Writing, 29, 929-954. 
Reports the results of a national survey of a random sample of teachers in grades 3 and 4 (N = 157), 
which inquired about their use of evidence-based writing practices, their preparation to teach writing, 
and their beliefs about writing. Finds that teachers spent only 15 minutes a day teaching writing, while 
their students spent only 25 minutes a day at school writing; that teachers used a variety of evidence-
based writing practices, but infrequently; and that 3 out of every 4 teachers felt teacher preparation 
programs provided little or no instruction on how to teach writing. A majority of teachers felt positive 
about teaching writing and asked students to write complex texts with relative frequency for narrative, 
informative, and persuasive purposes. Concludes that teachers who indicated they were better 
prepared and more positive about teaching writing were more likely to use evidence-based practices, 
spend time teaching writing, and ask their students to write more. 
Collier, S. M., Scheld, S., Barnard, I., & Stallcup, J. The negotiation and development of writing teacher 
identities in elementary education. Teaching/Writing: The Journal of Writing Teacher Education, 4(2), 
90-112. 
Explores the development of writing teacher identity in preservice teachers and how their student 
teaching experiences affect these identities and pedagogical decisions. Includes data on 21 preservice 
elementary school teachers in a teacher education program. Researchers surveyed participants at the 
beginning of the term, analyzed participant course work, and conducted individual interviews. 
Reveals that several factors affect writing teacher identity and that the participants’ identities were 
shaped and challenged by the disconnect between the college and K-12 school settings. Suggests the 
need for preservice teachers to discuss, experience, and reflect on the differences between theory/best 
practices and the current practice of highly structured, test-focused writing instruction. 
Crossley, S. A., & McNamara, D. S. (2016). Say more and be more coherent: How text elaboration and 
cohesion can increase writing quality. Journal of Writing Research, 7, 351-370. 
Examines links between essay quality, text elaboration, and text cohesion. Analyzes ratings of essays 
written by 35 freshman students on two different prompts, before and after students had 15 additional 
minutes to elaborate on the original text, and before and after an expert modified the original and 
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elaborated essays to increase cohesion. Finds that increasing text content through elaboration and 
improving cohesion both led to higher scores of writing quality by expert raters, and a combination of 
both elaboration and improved cohesion led to higher scores than increased cohesion or elaboration 
alone. Concludes that techniques of elaboration and cohesion should be taught as writing strategies to 
student writers. 
Esambe, E., Mosito, C., & Pather, S. (2016). First-year students’ essay writing practices: Formative 
feedback and interim literacies. Reading & Writing: Journal of the Reading Association of South Africa, 
7, 1-11. Retrieved from http://www.rw.org.za/index.php/rw/article/view/87/206 
Examines the relationship of dialogic formative assessment between students and teachers with the 
development of interim academic literacies/writing. Includes 4 lecturers and 13 first-year students in 
the Department of Dental Sciences at a university in postapartheid South Africa. Utilizes participatory 
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